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Annomayus. B craTbe NMpeacTaBlIeH CHCTEMATHYECKHH 0030p TEOPETHKO-METONOIOTHYECKUX MOJX0J0B POCCUICKIX
1 3apyOeKHBIX HCCIIeaoBaTelel K KOHIENTYalu3alui 1 SMIUPUYECKOMY M3YUYECHNIO HAyYHOTO PyKOBOJCTBA ACIIHPaH-
TaMu. B 3aBUCHMOCTH OT TOTO, KOMY IPUIIUCBHIBAETCSI OCHOBHAsI OTBETCTBEHHOCTH 32 UTOTOBBIN PE3yJIbTAT, BBIJCIS-
I0TCA TPU MOAXO0JAa: HACTABHUUYECKUI, aCIMPaHTOLIEHTPUPOBAHHBIN U CpeoBOll. B pamMKkax HacTaBHUUYECKOr0 MOAXOAa
OTBETCTBEHHOCTb 32 PE3yJIbTAT PUIUCHIBAETCS HAYYHOMY PyKOBOJUTEI0. DTOT IOAX0]] yKOPEHEH B TaK HA3bIBAEMOM
MOJIEJIM HACTaBHUUYECTBA, KOT/Ia aCIHPAHT pacCMaTpUBaeTCs B KAUeCTBE «HEO(UTa», KOTOPOro HAYYHBIH PyKOBOJIUTEIb
BBOJUT B aKaJeMuyeckuil Mup. st acnupaHTOLEHTPUPOBAHHOIO TOX0/1a XapaKTEPHO BO3JIOKEHNE 3HAYUTEIBHON
YacTH OTBETCTBEHHOCTH Ha acIUpaHTa, U B (OKyce M3YUEeHUsI OKA3BIBAIOTCS €r0 XapaKTePUCTUKH (MOTHBAIIHOHHBIE,
KOMMYHUKAI[MOHHBIE, TICHXOJIOTHYECKOe Oaronoinyyue u 1p.), a TaKKe OKHUAAHUSA OT HAyYHOI'O PYKOBOJICTBA M €ro
pe3ynbTaThl. DTOT NOAXOJ MPEANoIaraeT akTUBHYIO POJIb ACIUPAHTA U BOCXOAUT K MOAEISAM CTYAECHTOLEHTPUPOBAH-
HOI mearoruky. CpenoBoii moxxon Goxycupyercs Ha U3y4EHUH POJIM CPEbl, HOMEIas B LEHTP U3Y4YEHHs BOIPOCHI,
CBSI3aHHBIC C aKaJIEMHUYECKON M COIMAJIbHON HHTEerpalyell acnupanToB. OTMEYaeTcst, YTO BCE 3T MOJAXO0bI 00J1a1al0T
psIIOM OrpaHUYEHUH, CBSI3aHHBIX C (POKYCHPOBKOM Ha OTAEIBHBIX (hJaKTOpax 00pa30BaTENBHOIO MPOLECcCa U C HEJOCTa-
TOYHBIM BHUMAHUEM K JUHAMUYECKOMY U OTHOCUTEIBHOMY XapaKTEPy Pa3IMYHbIX aCIEKTOB HAYUYHOIO PyKOBOACTBA
U UX CBSI3H C Pe3yJIbTaTUBHOCTBIO ACIUPAHTCKOM MOAroTOBKH. OOOCHOBBIBAETCS BA)KHOCTh Pa3BUTHUS PEISLIUOHHOIO
MOAX0/Ja K U3y YEHUIO HAY YHOI'O PYKOBOJCTBA, KOTOPBII CHHTE3UPYET KITFOUEBbIE IOI0KEHHUS PACCMOTPEHHBIX IOAXO0/0B,
IpeAToaras pacnpeesICHHY 0 MOJIENIb OTBETCTBEHHOCTH B ITPOLIECCE HAYYHOT'O PYKOBOJICTBA M O0OPAILICHNE K U3y YEHUIO
«00pa30BaTeNbHBIX AJITHCOBY, HOHMMAEMBIX IIIUPE Iap HJIM KOMaH{ Hay YHbIX PyKOBOJUTEIECH U aciupanToB. B Gokyce
TAKOT0 MO/IX0/1a — HE TOJIBbKO aKTUBHOCTh OT/EJIBHBIX aKTOPOB, HO M CHCTEMa B3aMMOOTHOIICHUH MEX Iy HUMH.
Kniouesvie cnosa: HayuHOE pyKOBOJACTBO acCHUpaHTaMU, NOATOTOBKA HAYUYHO-NIEIarOorHYecKuX KaJpoB, OTCEB B acClH-
paHType, 00pa30BaTeNbHbIE AJNbIHCHI, aKaIEMHUECKasi HHTETPaLysl, PEISUOHHBIN TOIX0]
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Abstract. The article presents a systematic review of theoretical and methodological approaches to the conceptualization
and empirical study of doctoral students’ supervision. Three approaches (mentoring, doctoral student-centered, and en-
vironmental) are distinguished depending on the main responsibility for the result. The mentoring approach attributes
the responsibility for the result to the supervisor. This approach is generally associated with the so-called «apprentice
model», which understands the doctoral student as a «neophyte» introduced to the academic world by the supervisor.
The doctoral student-centered approach is characterized by imposing the responsibility mainly on the doctoral student.
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This approach assumes a more active role of the doctoral student and goes back to the models of student-centered peda-
gogy. The environmental approach focuses on studying the role of the environment and on the issues related to the aca-
demic and social integration of doctoral students. All these approaches notably have a number of limitations due to their
concentration on certain factors of the educational process and less attention to the dynamic and relative nature of va-
rious aspects of academic supervision and its relationship with the effectiveness of doctoral training. There is substan-
tiated the importance of developing a relational approach, which would synthesize the key points of the three approaches
considered, and assume a distributed model of responsibility within the academic supervision. As it understands «lear-
ning alliances» more broadly than pairs or teams of scientific supervisors and graduate students, this approach focuses
not only on the activity of individual actors, but also on the system of relationships between them.

Keywords: doctoral students’ academic supervision, academic staff training, doctoral students’ attrition, learning alli-
ances, academic integration, relational approach
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BeepeHue

Bricokuii ypoBeHb O0TCEBa — 0JHa U3 HambO-
nee 00Cy X TaeMbIX B aKaJ[eMUYECKON U SKCIIEPTHON
cpene mpobiieM acmupaHTCKOro obpa3oBanus [1—
8]. B pa3HBIX HAaMOHAJBHBIX KOHTEKCTaX (PUKCH-
pyeTcsi, 9TO MO JIWIl, YCIIENIHO 3aBEpPIIalonnX
aCIUPaHTCKUE MPOTPaAMMBI, BApbUPYETCS B Tpee-
max 10-70 % oT 4mcna MOCTYMArOMKX B aCIUPAHTY-
py [9-11]. B Poccuu 3ta nmpoGiiema cTOMT 0COOCH-
HO OCTpO; TaK, COTJIACHO O(QHUIINAIBHON CTaTUCTHKE
B 2019 roxay tombko 10,4 % BBITYCKHUKOB aclupaH-
TYpPBI U3 COOTBETCTBYIOIIEH KOrOPTHI 3aIIUTHIIN AMC-
CepTaluIo B TEUEHNE HOPMATHUBHOI'O MIEPUOAA, TOTAA
kak B 2012 u 2013 romax 3HayeHUE 3TOro MokKa3are-
11 BapbupoBaioch oT 24 10 33 % [12]. XoTs nanHble
00 ycnenrHoM 3aBepiieHnd B PD acimpaHTCKUX TTPO-
rpaMM CIIO’)KHO COTIOCTABISITH C JaHHBIMH IO JIPY-
TUM CTPaHaM B CHIIy OCOOCHHOCTEH METOJ0JIOTHHI
WX OIpesieNieHus (pacyeT OT KOTOPTHI BHIITYCKHUKOB
Y TOJIBKO B T€YEHHE HOPMATHUBHOIO TIEPHOA), a TaK-
e M3-3a HHCTUTYIIHOHAJIBLHBIX OCOOCHHOCTEH peau-
3aly YKa3aHHBIX porpamm [5, 13], onn vacto pac-
CMaTPUBAIOTCS KaK OJMH M3 KJIIOUEBBIX TOKa3aTesel
KpHU3HCa U HU3KOH KOHKYPEHTOCIIOCOOHOCTH COBpe-
MEHHOH poccuiickol acnupanTypsl [14, 15].

B ycnoBusx «9KOHOMHKH 3HaHMIT», KOT/Ia BBICO-
KOKBaJTU(UIIMPOBAHHBIC KaJIPbl CTAHOBITCS Jpaii-
BEPOM OOMIECTBEHHOTO M YKOHOMHYECKOTO pa3BH-
THS, TaKasi CUTyalus CO3AaeT PUCKH I yCTOWUH-
BOTO Pa3BUTHS HE TOJBKO B aKaJeMHUECcKoil cepe,
HO U B cpepe MHHOBALMOHHOTO M BHICOKOTEXHO-
JoruuHoro mpownsBoxactna [16, 17]. C yuetom Toro,
410 Poccust OTHOCHTCS K CTpaHaM € TOCY/IapCTBEH-
HBIM (PMHAHCUPOBAaHUEM aCIUPAHTCKOro 0Opa3oBa-
HUSI, HU3KHE TO0Ka3aTelu pe3ylbTaTUBHOCTH TaKKe
CTaBsIT BONPOC 00 3PPEKTUBHOCTH PACXOIOBAHUS
rocynapcTBeHHoro Orwmxera [6, 18]. B a3ToM koH-
TEKCTE MPEJCTABISIETCS KpaiiHe aKTyaJbHbIM U3Y-
yeHHe (PaKTOPOB, CBS3aHHBIX C PE3YyJIbTaTUBHOC-
THIO ACMUPAHTCKOH ITOJITOTOBKHU M C OMPEJIeIICHHEM

CYIIECTBYIOIIMX B 3TOH oOynacT npobiaem u nepc-
MEKTHUB UX MPEOIOJICHUS.

PesynbraThl MHOTOUHCICHHBIX POCCUHCKUX U 3a-
pyOeXKHBIX MCCIIEIOBAHUN CBHICTEILCTBYIOT O KpPH-
THYECKON Ba)XHOCTH CHUCTEMBI HAYyYHOTO PYKOBOII-
CTBa JIJISI TIOBHITICHUS PE3yITATHBHOCTH aCIIHPAHT-
ckoit moarotoBku [5—7, 19-27]. Tak, OblI0 TTOKa3aHO,
YTO MPUHIUATB OPTraHU3AIUA CUCTEMBl HAYYHOTO
PYKOBOJCTBA M pa3jMWyHbIe XapaKTEPUCTUKHU B3a-
UMOJCHCTBUS MEXKY HAyYHBIMH PYyKOBOTUTCISIMA
1 acTIMPaHTaMU CBSI3aHBI C YI0BIETBOPEHHOCTBIO T10-
CJIETHUX CBOMM 00pa30BaTeNIbHBIM OMbITOM [28—30],
MICUXOJOTMYECKUM CaMO4yBCTBUEM B Ipouecce 00y-
yenus [31], mokazarensMu MyOITUKAIIMOHHON aKTHB-
HOCTHU M YCHEUIHOCTBIO MPHU BBIXOJE HA 3aILUTY [26,
27, 32]. B cBs3U ¢ 5TUM U3y4YECHUE NMPUHIUIIOB U Xa-
PaKTepUCTUK (PYHKIIMOHUPOBAHUS MHCTUTYTa Hayd-
HOTO PYKOBOJICTBA acIMpaHTaMU MPEICTaBIACTCS
KpaifHe aKTyaJbHBIM U BaJKHBIM JIJI51 BBISIBIICHUS Oa-
PBEPOB M MEPCIEKTHUB TOBBIIIEHUS PE3yIbTaTHBHOC-
TH aCUPAHTCKOTO 00pa30BaHMSL.

B nanHO# cTaThe MpenCcTaBIEH CUCTEMAaTUYEC-
KUl 0030p pOCCHIICKON U 3apyOeKHON Hay4YHOH JIU-
TepaTypbl, MOCBSILICHHON KOHIENTYalU3aluu U dM-
MUPUUYECKOMY aHAJIN3Y HAYYHOI'O0 PYKOBOACTBA ACTIH-
paHTaMU U €T0 CBSI3U C PA3TUYHBIMU ITOKA3aTEIISIMU
PE3YIBTaTUBHOCTH aCIIUPAHTCKOM MOAT0TOBKH. [lox
Hay4YHBIM PYKOBOJICTBOM B paMKax JIaHHOW CTaThbu
MBI TIOHUMaeM 0oJjiee MMUPOKNHA (PeHOMEH, YeM B3aH-
MOJICCTBHE B Mapax «HAy4YHBIH PYKOBOJIUTENb —
acrimpaHT». | 0BOpsS 0 HAYYHOM PYKOBOJICTBE, MBI
MMEeM B BUJlYy CUCTEMY aKaJIEeMHYECKOH MOAIepiK-
KM aCIUPaHTOB, B KOTOPYIO TaK)Ke MOTYT OBITh BO-
BJICUEHBI JIPYTHe COTPYIHUKH JIeMapTaMEHTOB U Ka-
dbenp, Tae acnupaHT NPoxoauT ooyueHue. OCHOBHAs
LIeJb CTaThU — MPEICTABUTH U 0XAPAKTEPU30BAThH TE€O-
PETHKO-METOJ0JIOTHYECKUE MOAXOABI, K KOTOPBIM 00-
pamaroTcsl aBTOPbI, a TaKKe 0003HAYUThH MEPCIEK-
THBBI JAJIBHEHIIIETO PA3BUTHS UCCIIEIOBAHUN B ATOU
obnacTH.
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JlocTrkeHne MOCTaBIEHHOW Leau moTpeboBa-
JI0 aHAJIM3a PYCCKOS3BIYHBIX U AHTJIOSN3BIYHBIX MY0-
nukanuii u3 6a3 Web of Science u Google Scholar.
Jl1st morcka MCHOIB30BANIMCh 3aIPOCHI CO CIEAYI0-
IIUMUA KOMOUWHAIIUSIMHU KITIOUYEBBIX CIIOB: HAYUYHOE
PpyKosoocmeo / supervision / research supervision /
research supervision u acnupawmypa / doctoral /
postgraduate / Ph D. JInst TOTo 9TOOBI cenaTh cpes
COBPEMEHHOI'0 COCTOSIHUSI JTUTEPATYPHI TI0 JIAHHOH
npobiemMarrke, U3 aHaJIn3a ObLITH UCKITIOUEHBI Ty OIH-
karuu, Beimenue 10 2000 rona. Ha sTane nepsuy-
HOro 0TOOpa pabOT Ha OCHOBE M3YYCHHUS MX aHHOTa-
OUH W HAa3BaHWN OBLIM yJajeHbl HCTOYHUKH, MTOCBS-
HICHHBIE MarUCTEPCKOMY 00pa30BaHHUIO.

Knaccudukauua nogxonos
K KOHUenTyanusauum n u3y4yeHuro
Hay4YHOro pykoBoAcCTBa B acnupaHType

N3ydeHuro pa3nuyHbIX aCEKTOB HAYYHOI'O py-
KOBOJICTBA ITOCBSIIEHO 3HAYUTEIHHOE YHCIO pador,
BBITIOJTHEHHBIX POCCHHCKUMH H 3apyOe)KHBIMH aB-
TopaMHu (0030p COBPEMEHHBIX 3apyO0ex HBIX padboT
CM., HanpuMmep, B uctounukax [33] u [34]). B doky-
ce ITUX paboT HAXOIATCS KakK IpoleccyalbHble Xa-
PAaKTEPUCTUKHU HAYyYHOTO PyKOBOJCTBA, CBSI3aHHbBIE
¢ QyHKUMSIMH / 30HAMH OTBETCTBEHHOCTH acIMpaH-
TOB ¥ HAYYHBIX PYKOBOIUTENCH U OCOOEHHOCTSIMH HX
pealn3aluy B Pa3IUYHbIX HAIMOHAJIBHBIX U UHCTH-
TYLIMOHAJIBHBIX KOHTEKCTaX [7, 35], TaK U CBSA3b MEX-
Iy 3TUMHU XapaKTEPUCTUKAMU U PA3IMYHBIMU MOKa-
3aTeNsAMH Pe3yIbTaTUBHOCTH U OIleHKaMu o0Opa3o-
BaTEIBLHOTO M MPOodeCcCHoHaIbHOTO onbITa [36, 37].
B 1ienom B nuTepaType o0cykaaeTcs U aHaIU3HpPy-
€TCs POJIb TPeX KIIIOYEBBIX ar€HTOB, BOBJIEUYEHHBIX
B MPOIIECC MOATOTOBKH M HAy4YHOTO PYKOBOJCTBA
acIupaHTaMu:

1) caMuX acnIMpaHTOB;

2) HayYHBIX PyKOBOJUTENEH;

3) akazieMH4ecKol Cpeabl, TAe OCYLIECTBISETCS
MpOIIECC MOATOTOBKH.

BriOop onTuku, CBSA3aHHOW C oOpameHuem
K U3YYEHUIO TOTO WJIM UHOTO areHTa, B 3HAUUTEJb-
HOH CTENEHU ONpeaeseTcs: TeM, KOMY IPUITACHIBA-
€TCsl OCHOBHAsI OTBETCTBEHHOCTb 3a PE3yJIbTaT — UTO-
TOBYIO YCTICITHOCTh MJIM HE YCIIEITHOCTh aCIUPaHTAa.
B cBoto ouepenp, 3Ta ONTHKA OMpEENsieT METO10II0-
THIO U UCCIIEJOBATENbCKUN AU3alH, a TAKIKE BO3MOXK-
HBII HA0Op MPAKTHYECKUX PEKOMEHIAUH, KOTOPHIC
MOT'YT OBITh BBICKA3aHBI 10 PE3yJIbTaTaM McCcle10Ba-
Hust. COOTBETCTBEHHO, B KAUECTBE KJIIOYEBOI'O pas3-
JUYUTENBHOTO NapaMeTpa MpU MOCTPOESHUHN KIIACCH-
(buKaIuu MpeACTaBICHHBIX B aKaJIEMHYECKOM JTUTe-
patype NOAXOAO0B K U3YUEHHUIO CUCTEMbl HAy4YHOTO

PYKOBOJCTBA aCIIUPaHTAMU MOKHO MCIIOJIb30BATh
TO, KOMY U3 BBIJICJIEHHBIX ar€HTOB MPUINCHIBACTCS
OCHOBHAasl OTBETCTBEHHOCTh 32 UTOTOBBIN pe3ysbTarT.
B nomemenHoit nanee tabnuie MpenyioxkeHa TaKas
Kinaccu(uKanus, OCHOBaHHAs HA BBIJIEJICHUH TpPEX
MTOJIXOZI0B: HACTAaBHUYECKOI'0, ACIIMPAHTOLEHTPUPO-
BaHHOI'O U cpenoBoro. [lanee Mbl MOAPOOHO OCTAaHO-
BHMCS Ha Ka)KJIOM U3 9THX MOAXOJIO0B H PaCCMOTPUM
X KJIIOYEBBIE TEOPETUKO-METONOJIOIHYECKUE OCO-
OEHHOCTH, a TaKXe MOJyYeHHBIE C UX MCIOJIb30Ba-
HUEM PE3YJbTaThl SMIUPUUECKUX UCCIEAOBAHUN.

HactaBHU4Yeckun nogxon

OnHuM K3 HauboJiee MUPOKO MPEACTABICHHBIX
B COBPEMEHHOM JINTEpPAType O HAYUHOM PyKOBOJICTBE
ACITUPAHTAMHU TTOJIXO/IOB SIBIISIETCS TOAXO, KOTOPBII
MBI 0003HAaYUIIM KaKk HacTaBHUYeckuid. [Ipuberas
K 9TOMY Ha3BaHUIO, MBI CJIEIyeM 33 aBCTPAIUICKH-
mu uccnenoareasmu K. Xomncom u I1. benzenem, ko-
TOPBIE UCTIONB3YIOT OIMMCAHHYIO PaHee B TUTEPATYPE
Mojienb HacTaBHHUecTBa (apprentice model) [38—41]
B KaueCTBE OJ{HOW M3 0A30BbIX MapajiurM, HarpasJis-
OoUX MNPpakKTUKY U UCCICAOBAHUA HAYYHOT'O PYKO-
BOJACTBa acnupantamu [42]. UcxomHOM MpeanockLi-
KO 3TOM MOsieNnH sBJIsieTcsl pacCMOTPEHHE aCIIUpaHTa
KakK «Heo(puTa», KOTOPBIH MpHodIIaeTcss K HEHHOC-
TSM M IPAaKTHKaM aKaJIeMHYECKOro cOOOIIecTBa ye-
pe3 B3aUMOJCHCTBHUE C HAyYHBIM PYKOBOIHTEIEM,
BBITIOJIHSIONIMM CBO€OOPa3HYIO POJb «ITPOBOJHU-
Ka» B akageMuueckuil Mmup. COOTBETCTBEHHO, A
9TOH MOJENH XapaKTepHa HmepapXuiecKkas CUCTeMa
B3aMMOOTHOIIIEHUW BHYTPHU Napbl «HAYUYHBIA PyKO-
BOAHTENH — aCIIUPAHTY, TJe MOCIEIHUN paccMaTpH-
BAETC KaK PELUIINEHT TPAHCIUPYEMOI'0 PYKOBOIH-
TejieM 3HaHus. KiroueBnie POJIb U OTBETCTBCHHOCTD
B IIPOLIECCE ITOATOTOBKU OTBOASATCS HAYYHOMY PYKO-
BOJIMUTEIIO U TeM (PYHKIUSM, KOTOPBIC OH BBITIOITHSI-
eT. HesBHOM npeAnockIKoi TaKoro nojaxosa siBiaseT-
Csl IPEACTABIIEHUE O TOM, YTO IIPABHIIBHBIM 00pa3oM
OpraHn30BaHHasi pab0Ta HAyYHOTO PYKOBOJIHUTENIS
HEMHHYEMO JIOJDKHA MPUBECTH K TOJIOKHUTEITLHBIM
pe3yibraTam.

OnHUM W3 OCHOBOIIOJATAIOIMINX KOHIIEMTOB,
pa3pabaTpIBaeMBIX B paMKax 3TOTO MOJXO/a, SBIIS-
€TCs NOHATUC CTUJISA HAYYHOI'O PYKOBOJACTBA, KOTO-
pBIi paccMaTpHBaeTCsl Kak criocoO BBITIOJTHEHUS Ha-
YYHBIM PYKOBOAHUTEIEM CBOMX OOsi3aHHOCTEH [37,
43-51]. Ilpu aTOM HCCIEnOBATENH MO-PA3HOMY MOXO0-
JST K U3YUCHUIO CTUJICH HAy4YHOT'O PyKOBOJICTBA, Ba-
PBUPYS UX ONpPEICIICHUE OT KOTHUTUBHBIX J10 (DyHK-
LIHOHAJIPHBIX THIIOB M 3JIEMEHTOB aKaJIeMHYECKON
KyabTyphl [51]. X0TsI u3ydeHue CTUICH Hay4dHOrO
PYKOBOJICTBA SIBJISIETCS JIOBOJILHO TTPOPAOOTaAHHBIM
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Kuaaccnpukanus TeopeTHKO-MeTOT0I0THIECKHUX MTOAX0I0B K H3YYCHHIO
U KOHUENTYAJIH3ALHH HAYYHOI'0 PYKOBOJICTBA ACIMPAHTAMHU

Classification of theoretical and methodological approaches to the study and
conceptualization of doctoral students’ academic supervision

HaszBanue

OTBETCTBEHHOCTD
3a pe3ynbTar

Doxyc n3yueHus

MeToosioruyeckas OCHOBa

HacraBHH4YeCKUil MOAXOL

ACIHMpPaHTOLEHTPUPOBAHHBIN
HOZIXO0J]

CpenoBoii moaxon

Hayumnslii pyxoBo-
UTENb

AcnupaHT

JlenaprameHt
U cpena

Crtnim Hay9HOTO PYKOBOACTBA.

OyHKINH, BEITIOTHSIEMbIE HAYYHBIM PYKO-
BOJHUTEIICM.

XapaKTepUCTHKH B3aMMOACHCTBHSI C ACIIH-
PaHTOM CO CTOPOHBI HAYYHOTO PyKOBOH-
Temsl.

[IpencraBieHus HayIHBIX PyKOBOAUTENEH
0 IEJAX U 3a/[adaX HayqIHOTO PyKOBOJCTBA

OsKHJaHMsI OT HAYYHOTO PYKOBOJICTBA

U OIIBITa OOYYEHUS B aCIIUPAHTY Pe.
CreneHb yIOBICTBOPEHHOCTH HAY YHBIM
PYKOBOJICTBOM.

Ornenka 00pa30BaTEILHOTO ONBITA B ACITH-
paHType.

[cuxonormueckoe 6J1aromnoIydue aciupan-
TOB

AxanemMuyecKkas i ColMranbHash HHTEr paius
acCIUPaHTOB.

Coumanu3anus aclnupaHToB.

Postb quctunianHapHbIX pa3anyui.

WHuTepBbIO ¢ acnupaHTaMu
1 HayYHBIMU PYKOBOJUTE-
T5IMH,

Onpockl acIPaHTOB U Ha-
YYHBIX PyKOBOAHUTENEH

Onpocsl ¥ HHTEPBBIO C ACIIH-
paHTamu

Onpoc acnupaHTOB.
HHTepBbIO ¢ PyKOBOAUTEISA-
MU U MEHEIKEpaMH acIu-
PAHTCKUX LIKOJ

CBsi3b XapaKTePHUCTHK JCTaPTAMECHTOB
¥ 0COOCHHOCTEH peann3aluy Hay YHOTO
PYKOBOZICTBA

HaIpaBJICHUEM UCCIIEIOBAaHUH, OOIBITNHCTBO padoT,
BBITIOJTHEHHBIX B TAHHOM IT0JI€, HOCSIT OTMCATEIIbHBII
WJTM OKCTIEPTHBIA XapakTep, He (poKycHpysch Ha J0-
Ka3aTeIbHOM H3YUYEHHUH CBSI3U MEXIY Pa3TUIHBIMU
CTHJISIMU U TIOKA3aTeJsIMUA Pe3yJIETAaTHBHOCTHU aCIu-
paHTckoif moaroToBku [44, 46, 51]. 310 cymiecTBeH-
HO OI'PaHUYMBAET BO3MOXXHOCTH BBIPAOOTKH IMpPaK-
THYECKUX PEKOMEHJAIMI B OTHOIICHUH PA3BUTHS
CUCTEMbI HAYYHOT'O PYKOBOJICTBA. VICKiTIOUeHNEM SIB-
nsercs padora M. CuHkIiepa, Te oKa3aHo, YTO He-
BMmemiarenbckuii (hands-off) ctuie HaydHOTO pyKO-
BOJICTBA, KOT/Ia HAYYHBIA PyKOBOAUTENb TPEIOCTAB-
JIIeT acUpPaHTy MOJHYI CBOOOJY, OTIPABIISS €ro
B «aBTOHOMHOE TIJIaBaHUE», OKa3bIBaCT HETATUBHBII
3¢ PeKT Ha HTOTOBYIO PE3yIBTATHBHOCTH aCITUPAHT-
CKO# 1moaroToBKH [52]. CXOXHI pe3ynbTar MoayueH
B paboTe pOCCHICKUX HCCIeA0BaTeNeH, yCTAaHOBUB-
IIUX, YTO HEBMEIIATEIbCKUN CTUJIb OTPHUIATEIBHO
CBA3aH C MOKa3aTeNsIMU YJOBJIETBOPEHHOCTH aCIIH-
PaHTOB OMBITOM HAYYHOTI'O PyKOBOACTBA U OXKHJIae-
MBIMH CPOKaMH BbIXOJIa Ha 3aIlUTy Auccepranuu [S1].
WU. I'pysnes, E. Tepentses u 3. [xadapoBa Takxe
MPOJEMOHCTPUPOBAIIH BaXKHOCTH BBITIOTHEHUS HAYY-
HBIM PYKOBOJIMTEJIEM a/IMHHUCTPATHBHBIX U SKCIIEPT-
HBIX ()YHKIIHH, CBI3aHHBIX C IPUHITHEM UM Ha ce0st

52

POJIM «MEHeIKepa MPOoeKTa» (OKa3aHUE ITOMOLIH PpU
aIMUHUCTPUPOBAHUHU cOOpa HCCIIEI0BATEIbCKUX
JaHHBIX U IIPH HOATOTOBKE IyOJIMKaLUN, KOHTPOJIb
COOJTIOICHNST COOTBETCTBYIOINIUX NEIaifHOB), a TaK-
K€ POJTH «MEHTOPa» (PyKOBOIUTENH CTAHOBUTCS MTPO-
BOJIHUKOM acIUpPaHTa B aKaIeMUYECKHI MUP — ITOMO-
raeT ¢ MOMCKOM DKCIIEPTOB, BEIOOpOM KOH(DepeHI i
1 )KypHajoB u nip.) [51].

HayuHoe pyKkoBOJICTBO MOXET OBITH PaccMOTpe-
HO C MO3ULHMH NEeJarornyecKux TaKTUK CaMOro Ha-
YYHOT'O PYKOBOAMTENSI MIIM Yepe3 HOPMATHBHYIO MO-
JeJb, UCXOMSIIYIO U3 TOr0, KAKUMH KaueCTBaMU OH
JOJKEH 00J1aiaTh U TIOCPEICTBOM KaKUX HHCTPYMEH-
TOB JOJKEH padoTraTs. B nmuteparype mmupe npea-
CTaBJICH BTOPOHU MOJXOJ; OH IIPEIoaraeT KOHLeI-
TyaJIbHYIO IPOpPabOTKY HOPMATHBHBIX IPUHLIUIIOB
JESITEIIBHOCTH HAYYHOTO PYKOBOJIUTENS, HO HE BCET-
Jla oTMpaeTcs Ha JJAHHBIE O pPeaJbHbIX MPaKTHUKaX
Hay4HOT'0 PYKOBOJCTBA M UX COOTBETCTBUM 3asB-
JICHHBIM «HJeallbHIM» Mojiensm [49]. HacTe uccie-
JloBaTesell paccMaTpruBaeT PyKOBOACTBO C MPAKTHU-
YECKOM TOYKH 3pEHHS: B BHJIC MOIMIATOBBIX HHCTPYK-
LUUH U1 HAYYHBIX PYKOBOAMTENCH, Pa3bsICHSIIOMINX,
KakK JIOJDKHO OBITh YCTPOECHO PYKOBOJCTBO HCCIIE-
JIoBaHMeM B acnupantype [53, 54]. Tak, Hanpumep,
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C. Tatinop, M. Kaiinu u P. Xamdpu BeIIensoT cie-
JYIOIME 30HbI OTBETCTBEHHOCTH, Ha KOTOPBIC HOJIK-
HBI O0OpaIaTh 0co60e BHUMaHHE HAayYHbIE PYKOBOIH-
TeIW 151 MOBBIIIEHUS (P (HEKTUBHOCTH B3aUMOJIEH-
CTBUS C aCITUPAHTAMMU:

1) mOATrOTOBKA «IIOYBBD» I OpraHU3anuu d¢d-
(exTHBHOTO B3amMoOAeHCcTBHUS (peKpyTHUpOBa-
HHEe, BRICTpAWBAaHHWE OTHOIIEHWI C acmUpaHTaMH
1 COPYKOBOIHUTEIISIMHA);

2) moxepKKa AUCCEPTAIMOHHOTO HCCIe0Ba-
HUs (IIOMOIIb acmupaHTaM B BBIOOpE HcclieJoBa-
TEJCKOI CTpaTeruu, B MOATOTOBKE IMPOEKTA UCCIIe-
JA0BaHUA, NIPEAOCTABJICHUC ((BI[OXHOBJISIIOHIGIZ» IIHUCh-
MEHHOH W YCTHOH OOpaTHOW CBSI3M, MOHUTOPHHT
nporpecca);

3) mogaepKKa acnupaHTOB B 00JACTH UX MPO-
(heccHOHANIBHOTO Pa3BUTHUS M Kaphepbl, YUET pa3HO-
o0pa3zust 00y4aromuXxcsi ¥ BHICTpaNBaHNUE WHINBUTY-
aJbHOT'O CTHUJIS IOAICPIKKH;

4) monIepKKa acIUPaHTOB MIPH MPOXOKICHUH
MMH aTTECTAlMOHHBIX MPONeayp (3K3aMEHOB, IIPE-
3aIUTHI ¥ 3aIIUTHI) [54].

AcnupaHTOLEeHTPUMPOBaHHbIN Noaxon

B npoTHBOIOI0KHOCTS HACTABHUYECKOMY TOJI-
XOIly aclMpaHTOLEHTPUPOBAHHBIN Moaxon GokycH-
pyeTrcs Ha U3yUeHUU OKHUJAHUH, OIbITa, yIOBJIETBO-
PEHHOCTH acIUPaHTOB 00Pa30BaTEbHBIM ITPOIIECCOM
Y HayYHBIM PYKOBOJICTBOM KaK €Tr0 KpaeyToJIbHBIM
KaMHeM. Paznudre Mex Iy STUMHU TOAXOAaMH BOCXO-
IUT K KJIACCHYECKOMY Pa3INyrI0 MEXIy TMpernoa-
BaTeNElEeHTPUPOBAHHBIM U CTY/IEHTOIEHTPHUPOBAH-
HBIM TOJIX0/IaMU B T€IaroruKe BBICIIEH MIKOIBI (00-
yiee moapoOHO cM. 00 3TOM, HarpuMep, B padote [55]).
CTyIeHTOLEHTPUPOBAHHBIM TOAXOJ OMHpaeTCs
Ha KOHCTPYKTHUBUCTCKHUM MPUHIIUI MIPOSKTUPOBAHUS
CTYJICHUYECKOT'O OMBITa, KOTAa MPOoOIeMaTU3UPYETCSI
BaYKHOCTB TOTO, YTOOBI CTYICHT CAMOCTOSITEIIBHO MPO-
W3BOJUJ 3HAHUS, a HE MOJyYas UX B KAYECTBE YIaKO-
BaHHOT'O TOTOBOTO MPOYKTa OT MpernojaBareis / Ha-
YUYHOro pykoBogutesns. OTIUYUTENbHONU YepTOn Ta-
KOT'0 TIOAXO/A TAKXKe SBIISETCS €ro I'yMaHUCTHYeCKast
HAIPaBJICHHOCTD: B (DOKYC PACCMOTPEHHUSI IOMETIAI0T-
sl BOIIPOCHI TICHXOJIOTHYECKOTO OJIarormony s U He-
00XOIMMOCTH y4eTa MHANBUIYaJIbHBIX OCOOEHHOCTEN
ACIHUPAHTOB, CICUPUKN X 00pa3oBaTeNbHON MPO-
rpaMMBbl (OYHAs UM 3a04YHAs, Ha POJHOM JJISI ACIH-
paHTa s13bIKe UM Ha HHOCTPAHHOM H JIp.) IPH BBICTpau-
BaHHUU CUCTEMBbI HAYYHOT'O PYKOBOJACTBA [56].

Tak, oqHON U3 BAKHEUIIMX 3a7a4 acCllUPaHTOLEH-
TPUPOBAHHOTO MOAXO/IA CTAHOBUTCS] U3yUEHHE OIBITA
«HETPAJANIMOHHBIX» aCUPAHTOB (TeX, KTO paboTaeT
TIOJTHBIA pa0dovMil IeHb 1 00y4YaeTcsl B aclupaHType

3204YHO; T€X, y KOr0o ObLIa 3HAUUTEIIbHAS May3a MEKIY
MOCTYILJICHHEM B aCITUPAHTYPY U 3aBEPILICHIEM OCBOE-
HUSl BBICIIIETO 00Pa30BaHUs [TPEIbLIYILETO YPOBHSI; TEX,
KTO 00y4aeTcst 10 aClIUPAHTCKUM ITPOrpaMMaM OHJIalH
1 JIp.) ¥ OTJCIBHBIX CHEU(PHYHBIX IT0 CBOEMY 00pa3o-
BaTEIILHOMY OIBITY TPYII (HaprUMep, MHOCTPAHHBIX
acimpaHToB). KiTtoueBoe 3HaueHue B UCCIIEIOBAHUIX
MOIOOHOTO poaa mpuodpeTaeT mpodaemMaTuka oopa-
30BaTEIHHOTO HEPABEHCTBA, CBA3AHHAS CO crenudu-
YECKUMH TPYTHOCTSIMH WHTETPAIIUU B aKaJIeMHUIEC-
KO€ COOOIIECTBO, CTABUTCS BOIIPOC O HEOOXOIMMOCTH
0COOBIX IMOJXO0/I0B K HAYYHOMY PYKOBOJICTBY TAaKUMU
acupantamu [35, 57—62]. Pe3ynbTaTsl HccaeqoBaHMiA
MOKa3bIBAIOT, YTO «HETPAIAUIIMOHHBIC» U MHOCTPAH-
HbIC ACTIUPAHTBHI YaIlle CTAIKUBAIOTCS C HEBMEIIATEb-
CKHUM CTHJIEM HAYYHOI'O PYKOBOZACTBA U, KaK Pe3yJIbTaT,
OKa3bIBAIOTCS HCKITIOYEHHBIMU M3 PA3IMYHBIX CUCTEM
akajgeMuueckor nogaepxkku [57]. OTmeuaercs, 4To
TaKNM aclpaHTaM TpeOyeTcs IOMOTHUTENbHAs MO~
JIEp’KKa CO CTOPOHBI HAYYHOTO PYKOBOIUTEINS U APY-
TUX COTPYIHUKOB TO/Apa3AeIeHUH, OTBETCTBEHHBIX
3a pearn3aIio aclPaHTCKUX MPOrPaMM, CBI3aHHAS
C MPEOIOJICHUEM SI3BIKOBBIX 0apbepoB, BHICTPAaUBAHU-
€M IIPaBWJIBHOM HepapXuu OTHOLIEHUN MEXJY Hayud-
HBIM PYKOBOIHUTEJEM U aCIIHUPAHTOM, C COLIMATIBHON €T0
UHTEerpauueH [62].

PaccMmoTpenue B3aMMOOTHOILLICHUN HAYYHBIX PY-
KOBOJAUTENEH U aCIUPAHTOB C TOUKHU 3PEHUS MOCIE-
HHX TO3BOJISET TaK)Ke YBUJETh U MOJCBETUTH pas-
JIUYHBIE TICHXOJOTHYECKUE MPOOIEeMBl B CHCTEME
ACTIMPAaHTCKOM TTOJITOTOBKH, TAKHE KaK TOBBIIIEHHBII
YPOBEHb CTpecca, BEITOPAHHE, MMPOSIBICHUE CHHAPO-
MOB JIETIPECCHH 1 COIMAJIbHAS U30JISIIUS B IIpoOIIecce
00y4eHHUsI U BLICTPANBAaHKS B3aMMOOTHOIICHUH C Ha-
YYHBIM pyKoBoguTenem [63—67]. C HainuueM y actu-
PAHTOB JIAHHBIX MICUXOJIOTHYECKUX MPOOJIEM CBS3bI-
BAIOT BHICOKUH YPOBEHb OTCEBA C IPOr'PAMM, HUZKYIO
CIOCOOHOCTH yJIepXKaHUS Ha Mporpamme padboTaro-
IUX ACIUPAHTOB [§], AMUTENbHBIE CPOKU BBIXOZAA
Ha 3amuTy [57, 68]. OTMedaeTcsi, YTO HAyYHBIN PyKO-
BOJIMTEIb JIOJDKEH YYUTHIBATH 3TOT KOHTEKCT B CBO-
ell IeATeTbHOCTH ¥ BBIMOIHATE POJIb HE TOJIBKO aKa-
JIEMHYECKOTO KOHCYIIBTaHTa, HO U CTPECC-MEeHEe/Kepa
JUJIS CBOMX aCIIMPAHTOB, a TaK)Ke BHICTPAMBATh C HU-
MH JTIOBEPUTEIBHBIC U CITIOCOOCTBYIOIINE CHIKEHUIO
cTpecca oTHoOmeHuUs [63].

Jpyroii Ba)xHbIM acCIEKT, pacCMaTpUBAEMBbIN
B paMKax aCUPAHTOICHTPUPOBAHHOTO TIOX0/A, CBSI-
3aH C JIOTUKON 1 MeXaHUKOH (popMHUpOBaHUS Map «Ha-
YYHBIN PYKOBOAUTENb — acliupaHTy. MccnenoBaTenun
YKa3bIBaIOT, UYTO BaYKHYIO POJIb B 3TOM IIPOLIECCE OK-
HBI UT'PATh NPEACTABICHUS U OKUJAHUS ACTIUPAHTOB
0 JIOTTYCTUMBIX U KOM(DOPTHBIX MOZEISIX B3aUMOOT-
HOIIICHUH, & HE TOJIBKO BOJIS HAYYHOTO PYKOBOIUTEIS
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Y MIPE/ICTaBIICHHUS MTOCIIeTHEr0 00 00IacTH ero SKcIep-
Tu3bl [44, 63, 64]. B 3TOM KOHTEKCTE MPOOIEMAaTH3H-
pyeTCs poJib acliMpaHTa KaK areHTa, KOTOPbIH Hapas-
HE C HayYHBIM PYKOBOJHUTENIEM yUacTBYET B IIPOLecce
(hopMupoOBaHUS «OOPA30BATEITHHOTO ANTBSTHCAY» TIOCPE/I-
CTBOM DKCIUTUKAIINHA U OOCYKJICHHS CTHIISI KOMMYHH-
KaIriuy, HeOOXOAMMBIX HAIPaBIICHUH aKaJIeMHUECKOU
Y COITMATBHON MOAACPKKH, aKAJEMHYECKUX U KYITh-
TYPHBIX HOPM H KOHBeHITUH [42]. Takum obpaszom,
Ba)KHEUIIIAsl POJIb B BHICTPAMBAHUM MPOJYKTHBHBIX
OTHOLICHHWI aCIUPAaHTOB U HAYYHBIX PyKOBOAUTENICH
OTBOJIUTCSI CUCTEME MX «CTBIKOBKH» (matching) [69].
BaXHBIM TEOpETHUECKHM PECYPCOM, K KOTOPOMY 00-
pamiaroTcs UCClIeA0BaTeNH ANl MpodieMaTH3alHu
MOJICNIA «CTBIKOBKWY, SIBJISICTCS TEOPUsS MPHUBSI3aH-
HOcTH (attachment theory), B ocHOBE KOTOpPOI JIEKHUT
MIPEJICTaBIICHHE O HAIMYUH Y PYKOBOJAMMBIX yCTOWYH-
BBIX CTHJICH B3aMMOJICHCTBHS B Pa3HBIX KU3HEHHBIX
CHTYAIHsIX / JOMeHaX, 00YCIOBIEHHBIX MTPEBbI Ty IIIAM
COIMAJTEHBIM U KYJIBTYPHBIM OITBITOM [69, 70]. J{71s1 110-
cTpocHUS 3PPEKTUBHBIX B3aMMOOTHOIICHUN ¢ aCIH-
PaHTOM HAYYHBIN PYKOBOJHUTEIb JOJKEH BBICTPaNBaTh
MpoIecc pyKOBOJACTBA TAKUM 00pa3oM, 4TOObI OH CO-
OTBETCTBOBAJ 3TUM CTUJIsIM. Ha ypoBHE mpakTHhyec-
KHX PEKOMEHJAINi MOCTYIHPYeTCsl BAXKHOCTh HOP-
MaTHBHOM perjaMeHTAINH TPaBUIT Ha3HAYCHU 1/BbIOO-
pa Hay4YHBIX PYKOBOAUTENEH, KOTOpasi Obl yUUThIBAJIA
HE TOJIBKO aKajieMuieckue (pakTopel (00J1aCTh FKCTIEP-
TH3bI HAYYHOTO PYKOBOJUTEIIST), HO U TUYHOCTHBIE Xa-
PaKTepUCTUKHU aCIUPAHTOB, UX OKUJAHUS OT Hayd-
HOT'O PYKOBOJICTBA Y TIPENBITY I 00pa30BaTeIbHbII
Y COITMAJIbHBIHN OMBIT [64].

CpepoBou nogxon

Cpe1oBo# 1MoaX0/ MOMEIIAeT B LEHTP U3y4e-
HUSI Cpeny, TJe MPOUCXOAUT 00yUCHUE acClIUPaHTOB
U OCYIIECTBIISICTCS MPOIIECC HAYYHOTO PyKOBOJICTBA.
XapakTepHoO, YTO CaMO Hay4YHOE PyKOBOJICTBO B PaM-
KaX 3TOro MOAX0/a pacCMaTPUBAETCS IIMPE Tap UITH
KOMaHJ] HayYHBIX PYKOBOJIHTENEH M aCIIPaHTOB.
OCHOBHBIM aKTOPOM, OTBETCTBEHHBIM 33 HTOTOBBII
pe3yJbTarT, BRICTYTAeT AeMapTaMeHT, KOTOPBI pean-
3yeT acUPaHTCKYIO IPOTpaMMy, a TAaKKe TPAHCIH-
pPYeT CBOIO aKaJeMHIECKYIO KYJIBTYPY U CBOM HOPMEI,
CBOIO CHCTEMY B3aUMOOTHOIICHUH MEX Y Pa3InUHbI-
MU y4aCTHHKaMU 00pa30BaTelIbHOrO MpoIiecca.

Ki1roueBbIM TEOPETUUECKUM PECYPCOM, Ha KOTO-
PBIH OMUPAIOTCST UCCIICAOBATEINH, SIBIsIETCS] 0000IIeH-
Hasi MOJIeNIb OTCeBa, npennoxkennas B. Tunrto [71].
B ee ocHOBe JIeXKUT IIPEICTABICHHUE O TOM, YTO IJIaB-
HBIM ()aKTOPOM YCHEITHOCTH aCUPaHTCKOTO OIbITa
BBICTYTIA€T YPOBEHb MHTETPAIIUU aCITUPAHTA B CPEAY
TIOAPA3ICIICHHS U OpPTaHU3aIlH, KOTOPBIE PEaTn3yI0T

COOTBETCTBYIOLIYIO 00pa30BaTeIbHYI0 MPOrpamMmy.
[Ipu 5ToM THHTO BBIAENACT ABa KIIOYEBBIX ACIEKTa
HWHTETpalyy, B paBHOH CTEIIEHN Ba>KHBIX JJIs YCIICHI-
HOT'O aCHUPAHTCKOTO OIBITA: aCHEKT aKaJeMUYEeCKUN
1 aCHEKT COLMAJIbHBIA. AKageMUYecKast MHTErpalus
OCYLIECTBIISICTCS B XOJIC yUaCTHsl aCIUpaHTa B MEPO-
MPUATHSX, IPOIMCAHHBIX B yUeOHOM IIaHE, U B HC-
CJIeI0BATEIbCKON NEATENbHOCTH B YHUBEPCUTETE.
Pa3znenenue acnupaHTOM aKaJeMUUYECKON KyJbTy-
pBl B OTHYECKMX HOPM YHHBEPCUTETCKOTO CcOOOIIIe-
CTBa — Ba)XHOE YCJIOBHE JUISl YCIENIHOW aKaJeMHU-
yeckoid mHTerpanuu. ConuanapHas K€ HHTETpalus
CBsi3aHa C OOIICHHEM 3a paMKaMu (HhOpMasibHOrO 00-
pas3oBaTeIpHOrO Mpolecca U ¢ MPHHAIIEKHOCTHIO
acupaHTa K YHUBEPCUTCTCKOMY HIJIM (aKyJIbTeT-
CKOMY COOOILIECTBY.

OMIUpUYECKHE HCCIIeI0BaHUS TMOKAa3bIBAIOT,
YTO OT BbIOOpa YHUBEPCUTETA, JCNAapPTaAMECHTA WU
Hay4YHOM MIKOJIBI TOXE MOTYT 3aBHUCETb CPOK BBbI-
XOZa Ha 3alUTy M YAOBICTBOPEHHOCTh ACIHMPAHT-
CKUM ombITOM [72, 73]. MiccaenoBarenu CBSI3BIBAIOT
HU3KO€ Ka4eCTBO MHCTUTYIIMOHATIBHOU cOol[MaIn3a-
IIUH C BRICOKMM YPOBHEM OTCEBA B acIIUpaHType [74].
PaccmoTpenue ponu enapraMeHTa B psJie CIydacs
npeAnoiaraeT u3ydeHne o0pa3oBaTelbHON cpeabl
yHuBepcureTa (learning environment) ¢ TOUKHU 3pe-
HUSI €€ OTKPBITOCTH, SI3bIKOBOW JOCTYHNHOCTH, CIIO-
COOHOCTH K aJanTalMH MOJ NOTPEOHOCTH CTY/ICH-
TOB U Pa3BUTOCTU KaMITyCHOW HHPPACTPYKTYpHI [42].

B pamkax cpeaoBoro moaxoaa B KauecTBE Of-
HOT'O U3 MHCTPYMEHTOB acCIUPaHTCKON MOAAEPKKU
paccMaTpUBaEeTCsl TAK)KE BOBJICUEHUE APYTHX aclu-
paHTOB B 00pa3oBaTEILHBIN MpOIece (TaK Ha3bIBaC-
MOE «COOOIIECTBO MPAKTUKY [75]), Ipearoararomnee
KOJIJICKTUBHYIO B3aUMHYIO MOJACPIKKY 00yUarOIINX-
cs. [logxon, mpeanonararomui B3aMMHYIO MOJICPK-
Ky (peer support) acmupaHTOB, B TUTEPaType paccMar-
puBaetcsa otaenabHo [76]. IIpoBan akaneMudeckoit
HHTETPalui MOXKET MPUBECTH K TaKMM HETaTHB-
HBIM TOCJIEACTBUAM, KaK M30JISLUs acCIUpaHTa HIIN
HENpaBWJIbHOE COOTHEeCeHue (mismatch) acnupanTa
C IeNapTaMeHTOM, YTO THHTO Ha3bIBA€T MHKOHIPY-
SHTHOCTBIO JienapTaMeHTy [71].

3aknro4yeHue n ANCKyCcCcus
0 HeobxoauMoCTH pa3BuUTUA
penAaunMoHHOro nogxoana
K KOHUenTyanu3auumm mn U3y4eHuro
Hay4YHOro pykosoacrtBa

HayuHoe pykoBOJICTBO sIBJISIETCS] KPAa€yTOJIBHBIM
KaMHEM CHUCTEMBI aCTUPaHTCKOro0 00pa30BaHus, YTO
aKTyaJIM3UPYyeT KPUTHUECKYIO BaXKHOCTh €r0 U3yde-
HUS, BBISIBJICHUS CYILLECTBYIOIIMX IPOOIeM U myTen
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ux npeononenus [20-22, 27, 77-82]. Ocobyto akTy-
alIbHOCTh U3YyUYCHUE UHCTUTYTa HAyYHOTO PYKOBOJ-
CTBa MPUOOPETACT B KOHTEKCTE MACIITAOHBIX TPAHC-
(hopmaruii, KOTOphIE MPEeTEPIeBaeT aCMUPAHTCKOE
o0pa3oBaHUe 10 BCEMY MUPY B TEUCHHE TTOCICTHUX
HECKOJIBKHX JIeCATKOB JeT [3, 7]. B cBs3u ¢ rimobaiib-
HBIMH TPEHJaMU MacCOBH3allUy U WHTEPHAI[NOHA-
TA3aIid 00pa30BaHMs CYIIECTBEHHBIM 00pa3oM Me-
HSCTCS aCTIUPaHTCKUN KOHTUHTEHT [17], Tparcdop-
MHPYIOTCSI HHCTUTYIIHOHAIBHBIC MOJCIIH 00yUCHU S
acniupanToB [27, 39]. DTo HanmpsAMYIO BIUSET HA Op-
raHU3alMI0 HAYYHOTO PYKOBOJICTBA M CTABUT MCCIIe-
JoBaTelieil mepes HeoOXOAUMOCTBIO TIEPECMOTPa Cy-
[IECTBYIOIINX KOHIIETITYaJIbHBIX MOJACIEH U METOJO-
JIOTUYECKUX MOAXOA0B K IMIUPUUECCKOMY aHAIU3Y.
[IpencraBieHHbBIN HAMU CHCTEMaTUYECKUI 0030p JTu-
TepaTyphl aeT MPEJCTABICHHUE O JIAHAIAa]Te poc-
CUHCKHX U 3apyOeKHBIX HCCIEIOBAHMH, TOCBSIIICH-
HBIX W3YUYEHUIO NHCTHTYTa HayYHOTO PYKOBOJACTBA
B aCIIUpaHTYye.

HecmoTps Ha moka3aHHYIO MPOIYKTHBHOCTD
paccMOTPEHHBIX HAMHU TMOIXOI0B — HACTAaBHUYECKO-
ro, aCHUPaHTOIEHTPUPOBAHHOTO U CPEJOBOTO, 3TH
MOJAXOAbl UMEIOT PsAJi OrpaHUYeHU. Bo-nepBhIX,
HCITOJIb30BaHHUE KaXJO0TO U3 HUX IO OTJEIbHOCTH
HE T03BOJsICT CHOPMHUPOBATH KOMIIJICKCHBIHN B3TJISLT
Ha CUCTEMY HAYy4YHOTO pyKoBOJCTBa. DOKYyCUPYSICH
Ha M3YYECHUH OTACIBHBIX aKTOPOB, MPEICTABUTE-
T JaHHBIX TOJXO0B, KaK MPaBUJIO, CYXaloT Mep-
CIIEKTHBY U He OepyT B pacdeT 0oJiee MIMPOKUI KOH-
TEKCT, B KOTOPOM BaKHBIE POJIA UTPAIOT BCE YUACT-
HHUKH TIpoliecca 00y4YeHusI B aCIUPaHType — CaMH
acCIMpaHThl, X HayYHBIE PyKOBOJUTEIH U Jemap-
TaMeHT / yHuBepcuTeT [42]. Bo-BTOpPBIX, KaXIbIii
M3 3TUX MOJIXO/I0B B Mpeesie MpeanogaraeT BO3MOX-
HOCTB BBIPAOOTKHU «UJCATHLHOTO PEIICTITaY, KOTOPBI
AKIEHTUPYET BHUMAHHE TOJBKO HA OJHOM (PaKTo-
p€ ¥ HE YUHUTHIBAET OCTAJbHBIC, @ TAK)KE B3aUMO-
nercteue Mexy HuUMH. [Ipu 3Tom camu akTopsl
MOTYT OBITh B3aMMOCBSI3aHBI MEXTY COOOH U Haxo-
JUTHCS B OTHOCUTEIBHOW TTO3HUITMH IO OTHOIICHUIO
Ipyr K apyry. Tak, HapuMep, UCCIeI0BaTEN Yac-
TO TOBOPSAT O TOM, YTO HET €IMHCTBEHHOTO «HJe-
aJIbHOTO» CTHJISI HAYyYHOT'O PYKOBOJACTBA, a Pa3HbIe
CTHJTH MOTYT TTOKa3bIBaTh Pa3HyI0 3G (HEKTHBHOCTH
B 3aBHCHUMOCTH OT XapaKTEPHUCTUK ACIMUPAHTOB
u nermaptamMeHToB [S1]. OTnenbHON 3ama4eil BIseT-
Csl OTIMCAHUE OTIEIBHBIX XapaKTEPUCTHK U CTpate-
TUil pyKOBOACTBA B Pa3JUYHBIX UHCTUTYIIHOHATb-
HBIX YCJIOBUSIX.

Just mpeosionieHusi 0003HAYCHHBIX OrpaHUYe-
HUW MBI TIPEJJIaraeM oOpaTUThCS K PA3BUTHIO TIOAXO-
11a, KOTOPBIF MOKHO 0003HAYUTh KaK PEISIIUOHHBIN.
OO0mue KOHIENTYalIbHbIE KOHTYPBI 3TOTO MMOAX0/a

npencrasiieHbl B padore K. Xoica u I1. Benzens [42],
OJIHAKO OH MOKa HE MOJYyYHUJ 3HaYUTEIBbHOTO pa3-
BHTHSI B OMIIMPUYECKUX HccienoBanusx. K. Xoic
u I1. benszens nmpoOiaemMaTU3UPYIOT HAYYHOE PYKO-
BOJICTBO KaK KOJIJIEKTHBHOE MPEAINPHUSITHE CO B3a-
MMHOH OTBETCTBEHHOCTHIO CTOPOH U MOCTYJIUPYIOT
MPUHINTIHAIBHYIO BaXXHOCTH MCCIEI0BATEIHCKOTO
¢oKxyca Ha OTHONIEHUSIX B HAYYHBIX KOJUIEKTHBAX,
TJIe «BapUTCS» acmupaHT. KirroueBoit 0COOCHHOCTHIO
MPEIIOKEHHOTO TOAX0/a SIBISIFOTCST (OKYC Ha B3au-
MOOTHOIIICHUSIX U BBIXOJI 32 PAMKH JINA/IbI «HAYYHBIN
PYKOBOAMTEIb — aCIIUPAHT» K O0JIee IMUPOKOMY KOH-
TEKCTY Hay4YHBIX U 00pa30BaTeIbHBIX KOJJIEKTHBOB,
rJie TPOUCXOIUT MpOoQeccuoHaTbHas COIUATNU3AIMUS
acupaHToB. Bce akTOpbl paccMaTpuBarOTCs € TOY-
KU 3PCHHS aKaJeMUYEeCKON ITHKH, MOAKPETIICHHON
YHUBEPCUTETCKUMHU Tpaguuusmu [42]. Cama moaenb
aKaJIeMHUH C €€ HAyYHBIMH TPAJULIHAMU, STHICCKH-
MM CTaHAAPTAMHU U CUCTEMOH LIECHHOCTEW B JAHHOM
ciydae BBICTYMAeT B Ka4eCTBE MPEATOCHIIKHU IS
YCIICITHOTO aKaJeMHYECKOro COTpyAHruecTBa. OnnuH
13 BaXXHEHITUX KOHIIETITOB B paMKaX 3TOTO MOAXO-
Jla — MOHSATHE «00pa30BaTeNbHBIN anbsHe» (learning
alliance), orpeznensiomeecs: KaK UMIUTHIIUTHOE COTJIa-
IICHUE MEX]y acClIUpPAHTAMU, HAYyYHBIMH PYKOBOJIH-
TEJSIMH U ACTIAPTAMEHTOM / YHUBEPCUTETOM O KOJI-
JEKTUBHOW OTBETCTBEHHOCTH 3a KadyeCTBO aCIIH-
PaHTCKOIO OIBITA U UTOTOBOI'0 AMCCEPTALMOHHOTO
uccienoBanus [42].

Taxum 00pa3om, peNsIUOHHBIN MTOIXO]] TI03BO-
JISIET MPOCIIEANTH CBSI3U MEXIY PAa3HBIMH areHTaMH,
YYacTBYIOIIMMH B HAYYHOM TIpoIiecce (Hay4dHBIH py-
KOBOJMTENb, aCIUPAHT, AeNapTaMeHT/yHUBEpPCH-
T€T), X KOHPUTYpaLlUH, a TAaKXKe TO, KAK OHU CBS-
3aHBI C NMOKa3aTeIsIMHU HAyYHOH pe3yJbTaTHBHOCTH.
IIpu 5TOM peNsIUMOHHBINA MOAXOJ XapaKTEPU3yeTCs
BHHMaHHEM K KOHTEKCTYaJbHBIM XapaKTEPUCTUKAM,
COMPSIKEHHBIM C JUCITUTIIMHAPHBIMY, UHCTUTYIIHO-
HaJbHBIMU OCOOCHHOCTSIMU JICIaPTaAMEHTA, B paMKax
KOTOPOI'0 OCYIIECTBJISIETCS MOATOTOBKA B aCIUpaH-
Type, a TaK)Ke K JTMIHBIM XapaKTepUCTHKAM acITupaH-
TOB U Hay4HBIX pyKoBoauTenel. JlanbHelmas npo-
paboTKa KOHIIEIIIHH «00pa30BaTEIILHOTO aTbIHCAY
W Pa3BUTHE YMITUPHUICCKUX HCCIEIOBAHUMA B dTOH 00-
JIACTH MO3BOJIAT NIO-HOBOMY ITOCMOTPETH Ha CTPYKTY-
Py B3aMMOOTHOIICHUI BHYTPH HAYYHBIX KOJUICKTH-
BOB, B KOTOpbIE BOBJIEUEH ACIIUPAHT, U MPOCIECINUTD
CBSI3b MEXK/IY Pa3IUYHBIMU TUIIAMH HAYyYHOTO PYKO-
BOJICTBA U PE3yJIbTaTUBHOCTHIO MOATOTOBKHU B acIu-
pantype. Ha ocHOBaHMM SMIIUPUYECKUX UCCIIEIOBA-
HUH B paMKaxX PEJISIIIUOHHOTO IOJ[X0/1a MOT'YT OBITh
pa3paboTaHbl MPAKTUUYECKHE PEKOMEHIAIMU JUIIS
YAYUIIEHHUS] Pe3yTbTaTHBHOCTH U KayecTBa aclu-
PaHTCKOM MOITOTOBKH.

2021; 25(1): 49-61 YHuBepcuTeTCKOe ynpaBneHue: npaktuka n aHanus / University Management: Practice and Analysis 55



YnpaBneHMe aCNVPAHTY DOV

Cnucok numepamypul

1. Nerad M. The PhD in the US: Criticisms, Facts, and
Remedies // Higher Education Policy. 2004. Vol. 17, nr 2.
P. 183-199. DOI 10.1057/palgrave.hep.8300050.

2. Golde C. The Role of the Department and Discipline in
Doctoral Student Attrition: Lessons from Four Departments //
The Journal of Higher Education. 2005. Vol. 76. P. 665-700.
DOI 10.1080/00221546.2005.11772304.

3. Kehm B. M. Doctoral Education in Europe and
North America: a Comparative Analysis / Wenner Gren
International Series. 2006. Vol. 83. P. 67-82. DOI 10.1007/
$12564-018-9527-8.

4. Bao Y., Kehm B. M., Ma Y. From Product to Process.
The Reform of Doctoral Education in Europe and China //
Studies in Higher Education. 2018. Vol. 43, nr 3. P. 524-541.
DOI 10.1080/03075079.2016.1182481.

5. Beonwiti b. M. HoBasi MoJienb acmupaHTyphl: pro et
contra // Beiciiee o6pazosanue B Poccun. 2017. Ne 4. C. 5-16.

6. Beouwii b. HU., Pwbarxos H. B., Canynoe M. b.
Poccuiickas acnmupaHTypa B 00pa30BaTEeIbHOM IIOJIE:
MEXTUCHUTITMHAPHBINA TUCKYPC / COIMONIOrnYeCcKHe UCCIIEN0-
BauusL. 2017. Ne 9. C. 125-134. DOI 10.7868/S0132162517090148.

7. Maloshonok N., Terentev E. National Barriers to the
Completion of Doctoral Programs at Russian Universities /
Higher Education in Russia and Beyond. 2019. Vol. 3, nr 9.
P. 18-20. DOI 10.1007/s10734-018-0267-9.

8. Bekova S. Does Employment During Doctoral Training
Reduce the PhD Completion Rate? // Studies in Higher
Education. 2019. P. 1-13. DOI 10.1080/03075079.2019.1672648.

9. Why do Students Consider Dropping out of Doctoral
Degrees? Institutional and Personal Factors / M. Castello,
M. Pardo, A. Sala-Bubaré, N. Sufie-Soler // Higher
Education. 2017. Vol. 74, nr 6. P. 1053-1068. DOI 10.1007/
$10734-016-0106-9.

10. Attrition, Completion and Completion Times of PhD
Candidates / S. Bourke, A. Holbrook, T. Lovat, P. Farley //
AARE Annual Conference. 2004. Vol. 28. Melbourne, 2004.
P.2-14.

11. Ali A., Kohun F. Dealing with Isolation Feelings in
IS Doctoral Programs // International Journal of Doctoral
Studies. 2006. Vol. 1, nr 1. P. 21-33. DOI 10.28945/58.

12. BbINycK acCIUpPaHTOB MO HATPABJICHUSIM MOJATOTOB-
ku // Poccus B uudpax. Kparkuit craructuueckuit coop-
HuK ; Poccrar : opunmaneusrii caitt. URL: https:/www.gks.
ru/folder/13398?print=1 (nara obpamenus: 21.12.2019).

13. banabanos C. C., Feonwti b. U., Muponoc A. A.
IMoaroTOBKA HAyYHBIX KAaIPOB COLMOTYMAaHUTAPHOTO MPO-
¢uns B acnupantype // Conuoaornyeckue UcciaeioBaHusl.
2008. Ne 3. C. 70-78.

14. Ilecmax B. I1,, [llecmax H. B. AciupaHTypa Kak Tpe-
THW YPOBEHbB BBICILIETO 00Opa30BaHMUS: TUCKYPCUBHOE MoJe //
Briciiee o6pasoBanue B Poccun. 2015. Ne 12. C. 22-34.

15. Tepenmves E. A., bexosa C. K., Manrowonox H. I
Kpusuc poccniickoif acmupaHTypbl: HCTOYHUKHU NPOOIEeM
Y BO3MOKHOCTH UX TIPEOJIOJICHUS / YHUBEPCUTETCKOE YIPAB-
neHue: npaktuka u aHanus. 2018. T. 22, Ne 5. C. 54—66. DOI
10.15826/umpa.2018.05.049.

16. Kemp D. A. Knowledge and Innovation: a Policy
Statement on Research and Research Training. Canberra :
Department of Education, Training and Youth Affairs, 1999. 29 p.

17. Nerad M. Globalization and its Impact on Research
Education: Trends and Emerging Best Practices for the
Doctorate of the Future // Quality in Postgraduate Research:
Knowledge Creation in Testing Times. Canberra : ANU, 2006.
P. 5-12.

18. Muponoc A. A., Beonwiti b. M. K Bomipocy o rocyaap-
CTBEHHOW MTOTOBOM aTTECTAllUU B aCIUPAHTypPe HOBOI'O TH-
na / YHUBEpPCUTETCKOE yIpaBJIeHUE: MPAKTHKA U aHAJIH3.
2016. Ne 3 (103). C. 118-128. DOI 10.15826/um;j.2016.103.022.

19. Wunsch M. New Directions for Mentoring: An
Organizational Development Perspective / New Directions
for Teaching and Learning. 1994. Vol. 57. P. 9—13. DOI
10.1002/t1.37219945703.

20. Golde C. M. Should I Stay or Should I Go: Student
Descriptions of the Doctoral Attrition Process / Review
of Higher Education. 2000. Vol. 23, nr 2. P. 199-277. DOI
10.1353/rhe.2000.0004.

21. Harman G. Producing PhD Graduates in Australia for
the Knowledge Economy // Higher Education Research &
Development. 2002. Vol. 21, nr 2. P. 179-190.

22. Lovitts B. E. Leaving the Ivory Tower: The Causes and
Consequences of Departure from Doctoral Study. Rowman &
Littlefield Publishers, 2002. 336 p.

23. I'pyzoes U. A., Tepenmveg E. A. JlanHble IPOTHB MU-
(GOB: pe3yabTaThl COLMOJIOIHYECKOr0 HCCIICIOBAHMS aCIIH-
paHTOB BeAymuX By30B // Beiciiee oOpa3oBanue B Poccum.
2017. Ne 7. C. 89-97.

24. Grant K., Hackney R., Edgar D. Postgraduate Research
Supervision: An «Agreed» Conceptual View of Good Practice
through Derived Metaphors // International Journal of
Doctoral Studies. 2014. Vol. 9. P. 43—60. DOI 10.28945/1952.

25. Ali P. A., Watson R., Dhingra K. Postgraduate
Research Students’ and their Supervisors’ Attitudes towards
Supervision // International Journal of Doctoral Studies. 2016.
Vol. 11. P. 227-241. DOI 10.28945/3541.

26. Desirable Qualities of Modern Doctorate Advisors
in the USA: a View through the Lenses of Candidates,
Graduates, and Academic Advisors / R. T. Taylor, T. Vitale,
C. Tapoler, K. Whaley // Studies in Higher Education. 2018.
Vol. 43, nr 5. P. 854-866. DOI 10.1080/03075079.2018.1438104.

27. Pesnux C. [., Yemezo6 M. C. UIHCTUTYT acHUpaH-
TYpPBl POCCHIICKOTO By3a: COCTOSIHHE, MMPOOJIEeMBl H Mep-
cnekTuBbl paszButHsa // BectHuk Tomckoro rocynap-
crBerHoro yHusepcureta. 2018. Ne 430. C. 159-168. DOI
10.17223/15617793/430/22.

28. Umbach P. D., Porter S. R. How Do Academic
Departments Impact Student Satisfaction? Understanding
the Contextual Effects of Departments // Research in Higher
Education. 2002. Vol. 43. P. 209-234.

29. Marsh H. W., Rowe K. J., Martin A. PhD Students’
Evaluations of Research Supervision Issues, Complexities,
and Challenges in a Nationwide Australian Experiment
in Benchmarking Universities // The Journal of Higher
Education. 2002. Vol. 73. P. 313-348.

30. A Model for the Supervisor—Doctoral Student
Relationship / T. Mainhard, R. Van Der Rijst, J. Van Tartwijk,
T. Wubbels // Higher education. 2009. Vol. 58, nr 3. P. 359-373.

31. Lipschutz S. S. Enhancing Success in Doctoral
Education: From Policy to Practice / New Directions for
Institutional Research. 1993. Vol. 80. P. 69—-80.

56 2021; 25(1): 49-61 YHuBepcuTeTCKOE ynpaBneHue: npaktuka n aHanus / University Management: Practice and Analysis



s AdMiinistrating the postgraduate studies

32. Evans T., Kamler B. The Need for Counter-Scrutiny:
Taking a Broad View of Doctoral Education Research //
Higher Education Research and Development. 2005. Vol. 24,
nr 2. P. 115-118.

33. Kanwymaps M. A. MoTuBanus kak GpaxkTop Kadec-
TBa MOATOTOBKHU acnupaHToB // LleHHOCTH U cMbIcibl. 2016.
Ne 5 (45). C. 39-47.

34. Gonzdlez-Ocampo G., Castello M. B. Research on
Doctoral Supervision: What We Have Learnt in the Last
10 Years // Traversing the Doctorate. Palgrave Macmillan,
Cham, 2019. P. 117-141.

35. Pappa S., Elomaa M., Perdld-Littunen S. Sources
of Stress and Scholarly Identity: the Case of International
Doctoral Students of Education in Finland // Higher Education,
Early Online. 2020. Vol. 80, nr 1. P. 173-192. DOI 10.1007/
$10734-019-00473-6.

36. Bogelund P. How Supervisors Perceive PhD
Supervision — And How They Practice It / International
Journal of Doctoral Studies. 2015. Vol. 10. P. 39-55.

37. Akerlind G., McAlpine L. Supervising Doctoral
Students: Variation in Purpose and Pedagogy // Studies in
Higher Education. 2017. Vol. 42, nr 9. P. 1686-1698. DOI
10.1080/03075079.2015.1118031.

38. Flores E., Nerad M. Peers in Doctoral Education:
Unrecognized Learning Partners / New Directions for Higher
Education. 2002. Nr 157, Spring 201. P. 73—83. DOI 10.1002/
he.20007.

39. Kehm B. M. New Forms of Doctoral Education and
Training in the European Higher Education Area // The
European Higher Education Area. Brill Sense, 2009. P. 223-241.

40. Shulman L. S. The Paradox of Teacher Assessment //
Shulman L. S. The Wisdom of Practice: Essays on Teaching,
Learning and Learning to Teach. San Francisco : Jossey-Bass,
2004. P. 336-349.

41. Kwiram A. L. Time for Reform? // C. M. Golde,
G. E. Walker (eds.). Envisioning the Future of Doctoral
Education: Preparing Stewards of the Discipline. Carnegie
Essays on the Doctorate. San Francisco : Jossey-Bass, 2006.
P. 141-166.

42. Halse C., Bansel P. The Learning Alliance: Ethics in
Doctoral Supervision // Oxford Review of Education. 2012.
Vol. 38, nr 4. P. 377-392. DOI 10.1080/03054985.2012.706219.

43. Gatfield T. An Investigation into PhD Supervisory
Management Styles: Development of a Dynamic Conceptual
Model and Its Managerial Implications / Journal of Higher
Education Policy and Management. 2005. Vol. 27, nr 3. P. 311-
325. DOI 10.1080/1360080050028358S5.

44. Zhao C. M., Golde C. M., McCormick A. C. More
than a Signature: How Advisor Choice and Advisor Behavior
Affect Doctoral Student Satisfaction // Journal of Further
and Higher Education. 2007. Vol. 31, nr 3. P. 263-281. DOI
10.1080/03098770701424983.

45. Deuchar R. Facilitator, Director or Critical Friend?
Contradiction and Congruence in Doctoral Supervision
Styles // Teaching in Higher Education. 2008. Vol. 13, nr 4.
P. 489-500. DOI 10.1080/13562510802193905.

46. Lee A. How Are Doctoral Students Supervised?
Concepts of Doctoral Research Supervision // Studies in
Higher Education. 2008. Vol. 33, nr 3. P. 267-281. DOI
10.1080/03075070802049202.

47. Lee A. How Can We Develop Supervisors for the
Modern Doctorate? // Studies in Higher Education. 2018.
Vol. 43, nr 5. P. 878—-890. DOI 10.1080/03075079.2018.1438116.

48. Doctoral Supervision in the Light of the Three Types of
Support Promoted in Self-Determination Theory / C. Devos,
N. Van der Linden, G. Boudrenghien [et al.] // International
Journal of Doctoral Studies. 2015. Vol. 10. P. 438—464. DOI
10.28945/2308.

49. Boehe D. M. Supervisory Styles: A Contingency
Framework // Studies in Higher Education. 2016. Vol. 41, nr 3.
P. 399-414. DOI 10.1080/03075079.2014.927853.

50. Bastalich W. Content and Context in Knowledge
Production: a Critical Review of Doctoral Supervision
Literature / Studies in Higher Education. 2017. Vol. 42.
P. 1145-1157. DOI 10.1080/03075079.2015.1079702.

51. Gruzdev I., Terentev E., Dzhafarova Z. Superhero
or Hands-Off Supervisor? An Empirical Categorization of
PhD Supervision Styles and Student Satisfaction in Russian
Universities // Higher Education. 2020. Nr 79. P. 773—789. DOI
10.1007/s10734-019-00437-w.

52. Sinclair M. The Pedagogy of «Good» PhD Supervision:
A National Cross-Disciplinary Investigation of PhD
Supervision. Canberra : Department of Education, Science
and Training, 2004. 134 p.

53. Taylor S., Kiley M., Humphrey R. A Handbook for
Doctoral Supervisors. 2-nd ed. London : Routledge, 2018.
276 p. DOI 10.4324/9781315559650.

54. Mascolo M. F. Beyond Student-Centered and Teacher-
Centered Pedagogy: Teaching and Learning as Guided
Participation / Pedagogy and the Human Sciences. 2009.
Vol. 1, iss. 1. P. 3-27.

55. Watts J. H. Challenges of Supervising Part-Time PhD
Students: Towards Student-Centred Practice // Teaching
in Higher Education. 2008. Vol. 13, nr 3. P. 369-373. DOI
10.1080/13562510802045402.

56. Andriopoulou P., Prowse A. Towards an Effective
Supervisory Relationship in Research Degree Supervision:
Insights from Attachment Theory // Teaching in
Higher Education. 2020. Vol. 25, nr 4. P. 648—661. DOI
10.1080/13562517.2020.1731449.

57. Naidoo D. Understanding Non-Traditional PhD
Students Habitus — Implications for PhD Programmes //
Teaching in Higher Education. 2015. Vol. 20, nr 3. P. 340-351.
DOI 10.1080/13562517.2015.1017457.

58. Doctoral Supervision in a Cross-Cultural Context:
Issues Affecting Supervisors and Candidates / T. Winchester-
Seeto, J. Homewood, J. Thogersen [et al.] / Higher Education
Research & Development. 2014. Vol. 33, nr 3. P. 610—626. DOI
10.1080/07294360.2013.841648.

59. Robertson M. J. Ages and Career Stages:
Considerations in Providing Support for Mid-Late Career
Stage Doctoral Students / Innovations in Education and
Teaching International. 2017. Vol. 54, nr 6. P. 560—569. DOI
10.1080/14703297.2017.1355261.

60. Ismail H M., Majidb F. A., Ismail I. S. «It’s a Complicated»
Relationship: Research Students’ Perspective on Doctoral
Supervision / Procedia — Social and Behavioral Sciences.
2013. Vol. 90. P. 165-170. DOI 10.1016/.sbspro.2013.07.078n.

6l. Stubb J., Pyhdilto K., Lonka K. Balancing
between Inspiration and Exhaustion: PhD Students’

2021; 25(1): 49-61 YHuBepcuTeTCKOe ynpaBneHue: npaktuka n aHanus / University Management: Practice and Analysis 57



YnpaBneHMe aCNVPAHTY DOV

Experienced Socio-Psychological Well-Being / Studies in
Continuing Education. 2011. Vol. 33, nr 1. P. 33-50. DOI
10.1080/0158037X.2010.515572.

62. Pyhdlto K., Vekkaila K., Keskinen J. Fit Matters in the
Supervisory Relationship: Doctoral Students and Supervisors
Perceptions about the Supervisory Activities / Innovations
in Education and Teaching International. 2015. Vol. 52, nr 1.
P. 4-16. DOI 10.1080/14703297.2014.981836.

63. Franke A., Arvidsson B. Research Supervisors’
Different Ways of Experiencing Supervision of Doctoral
Students // Studies in Higher Education. 2011. Vol. 36, nr 1.
P. 7-19. DOI 10.1080/03075070903402151.

64. Corner S., Lofstrom E., Pyhdlto K. The Relationships
between Doctoral Students’ Perceptions of Supervision and
Burnout // International Journal of Doctoral Studies. 2017.
Vol. 12. P. 91-106. DOI 10.28945/3754.

65. Jonck P., Swanepoel E. Quality of Postgraduate
Research Supervision and Training: A Mixed-Method Student
Perspective / Mediterranean Journal of Social Sciences. 2016.
Vol. 7, nr 2. P. 259-270. DOI 10.5901/mjss.2016.v7n2p259.

66. Gardner S. Stress Among Prospective Teachers: a
Review of the Literature // Australian Journal of Teacher
Education. 2010. Vol. 35, nr 8. P. 18-28. DOI 10.14221/
ajte.2010v35n8.2.

67. Clark M. S. Record Keeping in Two Types of
Relationships // Journal of Personality and Social Psychology.
1984. Vol. 47, nr 3. P. 549-557. DOI 10.1037/0022-3514.47.3.549.

68. Gardner S. K. «I Heard It through the Grapeviney.
Doctoral Student Socialization in Chemistry and History //
Higher Education. 2007. Vol. 32. P. 383—408. DOI 10.1007/
$10734-006-9020-x.

69. Bennett S., Saks L. V. A Conceptual Application of
Attachment Theory and Research to Social Work Student-
Field Instructor Supervisory Relationships // Journal of Social
Work Education. 2006. Vol. 42, nr 3. P. 669—-682. DOI 10.5175/
JSWE.2006.200500506.

70. Halse C., Malfroy J. Retheorizing Doctoral Supervision
as Professional Work // Studies in Higher Education. 2010.
Vol. 35, nr 1. P. 79-92. DOI 10.1080/03075070902906798.

71. Tinto V. Leaving College: Rethinking the Causes and
Cures of Student Attrition. 2-nd ed. Chicago : University of
Chicago Press, 1993. 246 p.

72. Valero Y. F. de. Departmental Factors Affecting
Time-to-Degree and Completion Rates of Doctoral Students
at One Land-Grant Research Institution / The Journal
of Higher Education. 2001. Vol. 72, nr 3. P. 341-367. DOI
10.1080/00221546.2001.11777098.

73. Litalien D., Guay F., Morin A. J. S. Motivation for PhD
Studies: Scale Development and Validation // Learning and
Individual Differences. 2015. Vol. 41. P. 1-13. DOI 10.1016/;.
lindif.2015.05.006.

74. Nelson C., Lovitts B. 10 Ways to Keep Graduate
Students from Quitting // Chronicle of Higher Education.
2001. June 29.

75. Shacham M., Od-Cohen Y. Rethinking PhD Learning
Incorporating Communities of Practice / Innovations in
Education and Teaching International. 2009. Vol. 46, nr 3.
P. 279-292. DOI 10.1080/14703290903069019.

76. Winston G. C., Zimmerman D. J. Peer Effects in Higher
Education / Williams Project on the Economics of Higher

Education DP-64. Department of Economics, Williams
College, 2003. P. 9-23.

77. Sisson K., Jackman P. From Enrolment to Completion:
An Exploration of Psychological Wellbeing in Doctoral
Students during the PhD Journey // International Conference
on the Mental Health & Wellbeing of Postgraduate
Researchers. Brighton, UK, 2019. P. 13.

78. Jacobsson G., Gillstrém P. International Postgraduate
Student Mirror: Catalonia, Finland, Ireland, and Sweden.
Hogskoleverket, Swedish National Agency for Higher
Education Report, 2006. 37 p.

79. Pyhdilté K., Pietarinen J., Soini T. Teachers’
Professional Agency and Learning from Adaption to Active
Modification in the Teacher Community // Teachers and
Teaching: Theory and Practice. 2015. Vol. 21, nr 7. P. 811—
830. DOI 10.1080/13540602.2014.995483.

80. Delany D. A Review of the Literature on Effective PhD
Supervision. Trinity College : Centre for Practice and Student
Learning, 2012. 45 p.

81. Freire P. Pedagogy of the Oppressed. New York :
Seabury Press, 1970. 86 p.

82. Darling-Hammond L. Evaluating Teacher
Effectiveness: How Teacher Performance Assessments Can
Measure and Improve Teaching. Washington, D. C. : Center
for American Progress, 2010. 36 p.

References

1. Nerad M. The PhD in the US: Criticisms, Facts, and
Remedies. Higher Education Policy, 2004, vol. 17, nr 2,
pp. 183-199. doi 10.1057/palgrave.hep.8300050. (In Eng.).

2. Golde C. The Role of the Department and Discipline in
Doctoral Student Attrition: Lessons from Four Departments.
The Journal of Higher Education, 2005, vol. 76, pp. 665-700.
doi 10.1080/00221546.2005.11772304. (In Eng.).

3. Kehm B. M. Doctoral Education in Europe and
North America: a Comparative Analysis. Wenner Gren
International Series, 2006, vol. 83, pp. 67-82. doi 10.1007/
$12564-018-9527-8. (In Eng.).

4. Bao Y., Kehm B. M., Ma Y. From Product to Process.
The Reform of Doctoral Education in Europe and China.
Studies in Higher Education, 2018, vol. 43, nr 3, pp. 524-541.
doi 10.1080/03075079.2016.1182481. (In Eng.).

5. Bednyi B. I. Novaya model’ aspirantury: pro et con-
tra [A New Postgraduate School Model: pro et contra].
Vysshee obrazovanie v Rossii [Higher Education in Russia],
2017, nr 4, pp. 5-16. (In Russ.).

6. Bednyi B. I., Rybakov N. V., Sapunov M. B.
Rossiiskaya aspirantura v obrazovatel’nom pole: mezh-
distsiplinarnyi diskurs [Doctoral Education in Russia in
the Educational Field: an Interdisciplinary Discourse].
Sotsiologicheskie issledovaniya [Sociological Studies], 2017,
nr 9, pp. 125-134. doi 10.7868/S0132162517090148. (In Russ.).

7. Maloshonok N., Terentev E. National Barriers to the
Completion of Doctoral Programs at Russian Universities.
Higher Education in Russia and Beyond, 2019, vol. 3, nr 9,
pp. 18-20. doi 10.1007/s10734-018-0267-9. (In Eng.).

8. Bekova S. Does Employment During Doctoral
Training Reduce the PhD Completion Rate? Studies in Higher
Education, 2019, pp. 1-13. doi 10.1080/03075079.2019.1672648.
(In Eng.).

58 2021; 25(1): 49-61 YHuBepcuTeTCKOE ynpaBneHue: npaktuka n aHanus / University Management: Practice and Analysis



s AdMiinistrating the postgraduate studies

9. Castello M., Pardo M., Sala-Bubaré A., Sune-Soler N.
Why do Students Consider Dropping out of Doctoral
Degrees? Institutional and Personal Factors. Higher
Education, 2017, vol. 74, nr 6, pp. 1053-1068. doi 10.1007/
$10734-016-0106-9. (In Eng.).

10. Bourke S., Holbrook A., Lovat T., Farley P. Attrition,
Completion and Completion Times of PhD Candidates.
AARE Annual Conference, Melbourne, 2004, vol. 28,
pp. 2—14. (In Eng.).

11. Ali A., Kohun F. Dealing with Isolation Feelings in IS
Doctoral Programs. International Journal of Doctoral Studies,
2006, vol. 1, nr 1, pp. 21-33. doi 10.28945/58. (In Eng.).

12. Vypusk aspirantov po napravleniyam podgotov-
ki [Graduation of PhD Students by the Areas of Training],
available at: https://www.gks.ru/folder/13398?print=1 (ac-
cessed 21.12.2019). (In Russ.).

13. Balabanov S. S., Bedny B. I., Mironos A. A.
Podgotovka nauchnykh kadrov sotsiogumanitarnogo profi-
lya v aspiranture [Education of Post-Graduate Students in
Social Sciences and Humanities]. Sotsiologicheskie issledo-
vaniya [Sociological Studies], 2008, nr 3, pp. 70—78. (In Russ.).

14. Shestak V. P, Shestak N. V. Aspirantura kak tretii urov-
en’ vysshego obrazovaniya: diskursivnoe pole [Postgraduate
Studies as the Third Level of Higher Education: Discursive
Field]. Vysshee obrazovanie v Rossii [Higher Education in
Russia], 2015, nr 12, pp. 22-34. (In Russ.).

15. Terentiev E. A., Bekova S. K., Maloshonok N. G.
Krizis rossiiskoi aspirantury: istochniki problem i vozmozh-
nosti ikh preodoleniya [The Crisis of Postgraduate Studies
in Russia: what Bears Problems and how to Overcome them].
Universitetskoe upravlenie: praktika i analiz [University
Management: Practice and Analysis], 2018, vol. 22, nr 5,
pp. 54—66. (In Russ.).

16. Kemp D. A. Knowledge and Innovation: a Policy
Statement on Research and Research Training, Canberra,
Department of Education, Training and Youth Affairs, 1999,
29 p. (In Eng.).

17. Nerad M. Globalization and its Impact on Research
Education: Trends and Emerging Best Practices for the
Doctorate of the Future. Quality in Postgraduate Research:
Knowledge Creation in Testing Times, Canberra, ANU, 2006,
pp. 5-12. (In Eng.).

18. Mironos A. A., Bednyi B. I. K voprosu o gosudarst-
vennoi itogovoi attestatsii v aspiranture novogo tipa [On
the Issue of Final State Certification in the Postgraduate
School of a New Type]. Universitetskoe upravlenie: prak-
tika i analiz [University Management: Practice and
Analysis], 2016, nr 3 (103), pp. 118—128. doi 10.15826/
umj.2016.103.022. (In Russ.).

19. Wunsch M. New Directions for Mentoring: An
Organizational Development Perspective. New Directions for
Teaching and Learning, 1994, vol. 57, pp. 9—13. doi 10.1002/
t1.37219945703. (In Eng.).

20. Golde C. M. Should I Stay or Should I Go: Student
Descriptions of the Doctoral Attrition Process. Review
of Higher Education, 2000, vol. 23, nr 2, pp. 199-277. doi
10.1353/rhe.2000.0004. (In Eng.).

21. Harman G. Producing PhD Graduates in Australia
for the Knowledge Economy. Higher Education Research &
Development, 2002, vol. 21, nr 2, pp. 179-190. (In Eng.).

22. Lovitts B. E. Leaving the Ivory Tower: The Causes and
Consequences of Departure from Doctoral Study, Rowman &
Littlefield Publishers, 2002, 336 p. (In Eng.).

23. Gruzdev L. A., Terent’ev E. A. Dannye protiv mifov:
rezul’taty sotsiologicheskogo issledovaniya aspirantov ve-
dushchikh vuzov [Data Against Myths: Evidence from the
Survey of PhD Students in Leading Russian Universities].
Vysshee obrazovanie v Rossii [Higher Education in Russia],
2017, nr 7, pp. 89-97. (In Russ.).

24. Grant K., Hackney R., Edgar D. Postgraduate Research
Supervision: An «Agreed» Conceptual View of Good Practice
through Derived Metaphors. International Journal of Doctoral
Studies, 2014, vol. 9, pp. 43—60. doi 10.28945/1952. (In Eng.).

25. Ali P. A., Watson R., Dhingra K. Postgraduate
Research Students’ and their Supervisors’ Attitudes towards
Supervision. International Journal of Doctoral Studies, 2016,
vol. 11, pp. 227-241. doi 10.28945/354.1

26. Taylor R. T., Vitale T., Tapoler C., Whaley K. Desirable
Qualities of Modern Doctorate Advisors in the USA: a View
through the Lenses of Candidates, Graduates, and Academic
Advisors. Studies in Higher Education, 2018, vol. 43, nr 5,
pp. 854-866. doi 10.1080/03075079.2018.1438104. (In Eng.).

27. Reznik S. D., Chemezov 1. S. Institut aspirantury ros-
siiskogo vuza: sostoyanie, problemy i perspektivy razviti-
ya [Postgraduate Education in Russian Universities: State,
Problems and Prospects of Development]. Vestnik Tomskogo gosu-
darstvennogo universiteta | Tomsk State University Journal], 2018,
nr 430, pp. 159-168. doi 10.17223/15617793/430/22. (In Russ.).

28. Umbach P. D., Porter S. R. How Do Academic
Departments Impact Student Satisfaction? Understanding
the Contextual Effects of Departments. Research in Higher
Education, 2002, vol. 43, pp. 209-234. (In Eng.).

29. Marsh H. W., Rowe K. J., Martin A. PhD Students’
Evaluations of Research Supervision Issues, Complexities,
and Challenges in a Nationwide Australian Experiment in
Benchmarking Universities. The Journal of Higher Education,
2002, vol. 73, pp. 313-348. (In Eng.).

30. Mainhard T., Rijst R. van der, Tartwijk J. van, Wubbels T.
A Model for the Supervisor—Doctoral Student Relationship.
Higher Education, 2009, vol. 58, nr 3, pp. 359-373. (In Eng.).

31. Lipschutz S. S. Enhancing Success in Doctoral
Education: From Policy to Practice. New Directions for
Institutional Research, 1993, vol. 80, pp. 69—80. (In Eng.).

32. Evans T., Kamler B. The Need for Counter-Scrutiny:
Taking a Broad View of Doctoral Education Research. Higher
Education Research and Development, 2005, vol. 24, nr 2,
pp. 115-118. (In Eng.).

33. Kapshutar’ M. A. Motivatsiya kak faktor kachest-
va podgotovki aspirantov [Motivation as a Post-Graduate
Training Quality Factor]. Tsennosti i smysly [Values and
Meanings], 2016, nr 5 (45), pp. 39—47. (In Russ.).

34. Gonzalez-Ocampo G., Castello M. B. Research on
Doctoral Supervision: What We Have Learnt in the Last 10
Years. Traversing the Doctorate, Palgrave Macmillan, Cham,
2019, pp. 117-141. (In Eng.).

35. Pappa S., Elomaa M., Perédld-Littunen S. Sources
of Stress and Scholarly Identity: the Case of International
Doctoral Students of Education in Finland. Higher Education,
Early Online, 2020, vol. 80, nr 1, pp. 173—192. doi 10.1007/
s10734-019-00473-6. (In Eng.).

2021; 25(1): 49-61 YHuBepcuTeTCKOe ynpaBneHue: npaktuka n aHanus / University Management: Practice and Analysis 59



YnpaBneHMe aCNVPAHTY DOV

36. Bogelund P. How Supervisors Perceive PhD
Supervision — And How They Practice It. International
Journal of Doctoral Studies, 2015, vol. 10, pp. 39-55. (In Eng.).

37. Akerlind G., McAlpine L. Supervising Doctoral
Students: Variation in Purpose and Pedagogy. Studies in
Higher Education, 2017, vol. 42, nr 9, pp. 1686—1698. doi 10.
1080/03075079.2015.1118031. (In Eng.).

38. Flores E., Nerad M. Peers in Doctoral Education:
Unrecognized Learning Partners. New Directions for Higher
Education, 2002, nr 157, Spring 201, pp. 73-83. doi 10.1002/
he.20007. (In Eng.).

39. Kehm B. M. New Forms of Doctoral Education
and Training in the European Higher Education Area.
The European Higher Education Area, Brill Sense, 2009,
pp- 223-241. (In Eng.).

40. Shulman L. S. The Paradox of Teacher Assessment. In:
Shulman L. S. The Wisdom of Practice: Essays on Teaching,
Learning and Learning to Teach, San Francisco, Jossey-Bass,
2004, pp. 336-349. (In Eng.).

41. Kwiram A. L. Time for Reform? In: C. M. Golde &
G. E. Walker (eds.), Envisioning the Future of Doctoral
Education: Preparing Stewards of the Discipline. Carnegie
Essays on the Doctorate, San Francisco, Jossey-Bass, 2006,
pp. 141-166. (In Eng.).

42. Halse C., Bansel P. The Learning Alliance: Ethics in
Doctoral Supervision. Oxford Review of Education, 2012,
vol. 38, nr 4, pp. 377-392. doi 10.1080/03054985.2012.706219.
(In Eng.).

43. Gatfield T. An Investigation into PhD Supervisory
Management Styles: Development of a Dynamic Conceptual
Model and Its Managerial Implications. Journal of Higher
Education Policy and Management, 2005, vol. 27, nr 3,
pp. 311-325. doi 10.1080/13600800500283585. (In Eng.).

44. Zhao C. M., Golde C. M., McCormick A. C. More
than a Signature: How Advisor Choice and Advisor Behavior
Affect Doctoral Student Satisfaction. Journal of Further and
Higher Education, 2007, vol. 31, nr 3, pp. 263-281. doi 10.10
80/03098770701424983. (In Eng.).

45. Deuchar R. Facilitator, Director or Critical Friend?
Contradiction and Congruence in Doctoral Supervision Styles.
Teaching in Higher Education, 2008, vol. 13, nr 4, pp. 489—
500. doi 10.1080/13562510802193905. (In Eng.).

46. Lee A. How Are Doctoral Students Supervised?
Concepts of Doctoral Research Supervision. Studies in Higher
Education, 2008, vol. 33, nr 3, pp. 267-281. doi 10.1080/0307
5070802049202. (In Eng.).

47. Lee A. How Can We Develop Supervisors for the
Modern Doctorate? Studies in Higher Education, 2018, vol. 43,
nr 5, pp. 878-890. doi 10.1080/03075079.2018.1438116. (In Eng.).

48. Devos C., Linden N. van der, Boudrenghien G.,
Azzi A., Frenay M., Galand B., Klein O. Doctoral
Supervision in the Light of the Three Types of Support
Promoted in Self-Determination Theory. International
Journal of Doctoral Studies, 2015, vol. 10, pp. 438—464. doi
10.28945/2308. (In Eng.).

49. Boehe D. M. Supervisory Styles: A Contingency
Framework. Studies in Higher Education, 2016, vol. 41, nr 3,
pp. 399—414. doi 10.1080/03075079.2014.927853. (In Eng.).

50. Bastalich W. Content and Context in Knowledge
Production: a Critical Review of Doctoral Supervision

Literature. Studies in Higher Education, 2017, vol. 42,
pp. 1145-1157. doi 10.1080/03075079.2015.1079702. (In Eng.).

51. Gruzdev 1., Terentev E., Dzhafarova Z. Superhero
or Hands-Off Supervisor? An Empirical Categorization of
PhD Supervision Styles and Student Satisfaction in Russian
Universities. Higher Education, 2020, nr 79, pp. 773-789.
doi 10.1007/s10734-019-00437-w. (In Eng.).

52. Sinclair M. The Pedagogy of «Good» PhD Supervision:
A National Cross-Disciplinary Investigation of PhD
Supervision, Canberra, Department of Education, Science
and Training, 2004, 134 p. (In Eng.).

53. Taylor S., Kiley M., Humphrey R. A Handbook for
Doctoral Supervisors (2-nd ed.), London, Routledge, 2018,
276 p. doi 10.4324/9781315559650. (In Eng.).

54. Mascolo M. F. Beyond Student-Centered and Teacher-
Centered Pedagogy: Teaching and Learning as Guided
Participation. Pedagogy and the Human Sciences, 2009, vol. 1,
iss. 1, pp. 3-27. (In Eng.).

55. Watts J. H. Challenges of Supervising Part-Time PhD
Students: Towards Student-Centred Practice. Teaching in
Higher Education, 2008, vol. 13, nr 3, pp. 369-373. doi 10.10
80/13562510802045402. (In Eng.).

56. Andriopoulou P., Prowse A. Towards an Effective
Supervisory Relationship in Research Degree Supervision:
Insights from Attachment Theory. Teaching in Higher
Education, 2020, vol. 25, nr 4, pp. 648—661. doi 10.1080/1356
2517.2020.1731449. (In Eng.).

57. Naidoo D. Understanding Non-Traditional PhD
Students Habitus — Implications for PhD Programmes.
Teaching in Higher Education, 2015, vol. 20, nr 3, pp. 340-351.
doi 10.1080/13562517.2015.1017457. (In Eng.).

58. Winchester-Seeto T., Homewood J., Thogersen J.,
Jacenyik-Trawoger C., Manathunga C., Reid A., Holbrook
A. Doctoral Supervision in a Cross-Cultural Context: Issues
Affecting Supervisors and Candidates. Higher Education
Research & Development, 2014, vol. 33, nr 3, pp. 610—626.
doi 10.1080/07294360.2013.841648. (In Eng.).

59. Robertson M. J. Ages and Career Stages:
Considerations in Providing Support for Mid-Late Career
Stage Doctoral Students. Innovations in Education and
Teaching International, 2017, vol. 54, nr 6, pp. 560-569. doi
10.1080/14703297.2017.1355261. (In Eng.).

60. Ismail H. M., Majidb F. A., Ismail L. S. «It’s a Complicated»
Relationship: Research Students’ Perspective on Doctoral
Supervision. Procedia — Social and Behavioral Sciences, 2013,
vol. 90, pp. 165—170. doi 10.1016/j.sbspro.2013.07.078n. (In Eng.).

61. Stubb J., Pyhilté K. Lonka K. Balancing between
Inspiration and Exhaustion: PhD Students’ Experienced
Socio-Psychological Well-Being. Studies in Continuing
Education, 2011, vol. 33, nr 1, pp. 33-50. doi 10.1080/015803
7X.2010.515572. (In Eng.).

62. Pyhilto K., Vekkaila K., Keskinen J. Fit Matters in the
Supervisory Relationship: Doctoral Students and Supervisors
Perceptions about the Supervisory Activities. Innovations in
Education and Teaching International, 2015, vol. 52, nr 1,
pp- 4-16. doi 10.1080/14703297.2014.981836. (In Eng.).

63. Franke A., Arvidsson B. Research Supervisors’
Different Ways of Experiencing Supervision of Doctoral
Students. Studies in Higher Education, 2011, vol. 36, nr 1,
pp- 7-19. doi 10.1080/03075070903402151. (In Eng.).

60 2021; 25(1): 49-61 YHuBepcuTeTCKOE ynpaBneHue: npaktuka n aHanus / University Management: Practice and Analysis



s AdMiinistrating the postgraduate studies

64. Corner S., Lofstrom E., Pyhélto K. The Relationships
between Doctoral Students’ Perceptions of Supervision and
Burnout. International Journal of Doctoral Studies, 2017,
vol. 12, pp. 91-106. doi 10.28945/3754. (In Eng.).

65. Jonck P., Swanepoel E. Quality of Postgraduate
Research Supervision and Training: A Mixed-Method Student
Perspective. Mediterranean Journal of Social Sciences,
2016, vol. 7, nr 2, pp. 259-270. doi 10.5901/mjss.2016.
v7n2p259. (In Eng.).

66. Gardner S. Stress Among Prospective Teachers: a
Review of the Literature. Australian Journal of Teacher
Education, 2010, vol. 35, nr 8, pp. 18-28. doi 10.14221/
ajte.2010v35n8.2. (In Eng.).

67. Clark M. S. Record Keeping in Two Types
of Relationships. Journal of Personality and Social
Psychology, 1984, vol. 47, nr 3, pp. 549-557. doi
10.1037/0022-3514.47.3.549. (In Eng.).

68. Gardner S. K. «I Heard It through the Grapeviney.
Doctoral Student Socialization in Chemistry and History.
Higher Education, 2007, vol. 32, pp. 383—408. doi 10.1007/
s10734-006-9020-x. (In Eng.).

69. Bennett S., Saks L. V. A Conceptual Application of
Attachment Theory and Research to Social Work Student-
Field Instructor Supervisory Relationships. Journal of Social
Work Education, 2006, vol. 42, nr 3, pp. 669—682. doi 10.5175/
JSWE.2006.200500506. (In Eng.).

70. Halse C., Malfroy J. Retheorizing Doctoral Supervision
as Professional Work. Studies in Higher Education, 2010,
vol. 35, nr 1, pp. 79-92. doi 10.1080/03075070902906798.
(In Eng.).

71. Tinto V. Leaving College: Rethinking the Causes and
Cures of Student Attrition (2-nd ed.), Chicago, University of
Chicago Press, 1993, 246 p. (In Eng.).

72. Valero Y. F. de. Departmental Factors Affecting Time-
to-Degree and Completion Rates of Doctoral Students at
One Land-Grant Research Institution. The Journal of Higher
Education, 2001, vol. 72, nr 3, pp. 341-367. doi 10.1080/0022
1546.2001.11777098. (In Eng.).

Pyxonucey nocmynuna 6 pedaxyuio 30.11.2020
Submitted on 30.11.2020

HUudopmamnus 06 apropax / Information about the authors

73. Litalien D., Guay F., Morin A. J. S. Motivation for PhD
Studies: Scale Development and Validation. Learning and
Individual Differences, 2015, vol. 41, pp. 1-13. doi 10.1016/j.
lindif.2015.05.006. (In Eng.).

74. Nelson C., Lovitts B. 10 Ways to Keep Graduate
Students from Quitting. Chronicle of Higher Education, 2001,
June 29. (In Eng.).

75. Shacham M., Od-Cohen Y. Rethinking PhD Learning
Incorporating Communities of Practice. Innovations in
Education and Teaching International, 2009, vol. 46, nr 3,
pp- 279-292. doi 10.1080/14703290903069019. (In Eng.).

76. Winston G. C., Zimmerman D. J. Peer Effects in
Higher Education. Williams Project on the Economics
of Higher Education DP-64, Department of Economics,
Williams College, 2003, pp. 9-23. (In Eng.).

77. Sisson K., Jackman P. From Enrolment to Completion:
An Exploration of Psychological Wellbeing in Doctoral
Students during the PhD Journey. International Conference
on the Mental Health & Wellbeing of Postgraduate
Researchers, Brighton, UK, 2019, p. 13. (In Eng.).

78. Jacobsson G., Gillstrom P. International Postgraduate
Student Mirror: Catalonia, Finland, Ireland, and Sweden,
Hogskoleverket, Swedish National Agency for Higher
Education Report, 2006, 37 p. (In Eng.).

79. Pyhéltdo K., Pietarinen J., Soini T. Teachers’
Professional Agency and Learning from Adaption to
Active Modification in the Teacher Community. Teachers
and Teaching: Theory and Practice, 2015, vol. 21, nr 7,
pp. 811-830. doi 10.1080/13540602.2014.995483. (In Eng.).

80. Delany D. A Review of the Literature on Effective PhD
Supervision, Trinity College, Centre for Practice and Student
Learning, 2012, 45 p. (In Eng.).

81. Freire P. Pedagogy of the Oppressed, New York,
Seabury Press, 1970, 86 p. (In Eng.).

82. Darling-Hammond L. Evaluating Teacher
Effectiveness: How Teacher Performance Assessments Can
Measure and Improve Teaching, Washington, D. C., Center
for American Progress, 2010, 36 p. (In Eng.).

IHpunama x nyoauxayuu 24.12.2020
Accepted on 24.12.2020

TepenTbeB EBrenuii AnapeeBuy — KaHIU/1aT COIIMOJOTMUYECKUX HAYK, CTApIIMK HayuHBIH coTpyaHHK LlenTpa couuoo-
T'HH BBICIIET0 00pa3oBaHms, HannoHnanbsHEIN HCCIEI0BATENECKNN YHUBEPCUTET «BhICIas mkoIa SKOHOMUKHY; eterentev@hse.ru;

ORCID 0000-0003-1878-9954.

I'puropseBa AnHa BuktopoBHa — aHanuTuk [IpoekTHO-yueOHOU nabopaTopuu «Pa3BuTue yHuBepcuTeToB» MHCTUTYTA
obpa3oBanusi, HanmoHa IpHBIN HCCIIENOBATEIbCKUN YHUBEPCUTET «BhIcias mIkojga 3KOHOMHUKNY; avgrigoreva@hse.ru; ORCID

0000-0002-2914-5591.

Evgeniy A. Terentev — PhD (Sociology), Senior Researcher, Center for Sociology in Higher Education, Institute of Education,
National Research University «Higher School of Economicsy; eterentev@hse.ru; ORCID 0000-0003-1878-9954.

Anna V. Grigoryeva — Research Analyst, Project Lab «University Development», Institute of Education, National Research
University «Higher School of Economicsy»; avgrigoreva@hse.ru; ORCID 0000-0002-2914-5591.

2021; 25(1): 49-61 YHuBepcuTeTCKOe ynpaBneHue: npaktuka n aHanus / University Management: Practice and Analysis 61



